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Objectives: This study examined which factors in the home literacy environment signifi-
cantly predicted children’s receptive and expressive vocabulary skills. Methods: A total of
45 dyads of children and parents participated in this study. A questionnaire was used to in-
vestigate the home literacy environment (Greenberg & Weitzman, 2014), and standardized
receptive and expressive vocabulary tests (Kim et al., 2009) were administered to assess the
children’s vocabulary skills. The Pearson product-moment correlation coefficient was calcu-
lated to examine the correlation between children’s vocabulary skills and home literacy
sub-items, a stepwise multiple regression analysis was conducted to verify the predicting
factors for the children’s receptive and expressive vocabulary skills. Results: The results
showed that receptive vocabulary scores were significantly correlated with the parents’use
of questions and child’s reading attitude during book reading; whereas expressive vocabu-
lary scores were significantly correlated with the frequent and repetitive book reading, and

children’s attentive reading attitude during book reading. Children’s positive and active
participation was a significant factor explaining receptive vocabulary scores. There were no
factors that significantly explained children’s expressive vocabulary scores. Conclusion:
This study’s results suggest that children’s active participation in book reading was the
most important factor predicting children’s receptive vocabulary skills, and confirmed that
it is vital for parents to positively encourage children to participate actively while reading a

book.

Keywords: Home literacy environment, Shared book reading, Preschool children, Vocabu-
lary skills, Reading attitude
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Table 1. Participants’ characteristics

Age in years KABC? REVT-R® REVT-E® Book A’ Book B® Book C' Book D* Book E" Book F

4(N=20) 103.85(11.70) 422(1549)  55.05(1345) 4000(2856) 6450(2781) 59.17(24.47) 4833(3703) 56.25(40.45)  69.00(28.82)
5(N=18) 104.11(12.97) 5211(1167) 5267(17.28)  50.00(32.08)  72.78(23.96) 56.48(16.90) 38.89(36.16)  56.94(34.09)  72.78(25.39)
6(N=7) 108.86(15.29) 66.29(17.24) 67.14(17.23) 33.34(3764) 7857(26.10) 90.48(13.11) 54.76(4163) 57.14(53.45)  91.43(14.64)
Total (N=45) 104.73(12.62)  4991(16.38) 5598(16.08)  43.18(31.14)  7000(26.02) 62.96(25.56) 4556(37.00) 56.67(39.31)  74.00(24.16)

Values are presented as mean (SD).

*KABC = Korean version of Kaufman Assessment Battery for Children (Moon & Byun, 2003), "REVT-R =Receptive Vocabulary Test (Kim et al., 2009), ‘REVT-E = Expressive Vo-
cabulary Test (Kim et al., 2009), “Book A=reading frequency and repetitive book reading, Book B=asking questions to child and interactive book reading with child, ‘Book
C=activities that promote child’s vocabulary leaming, “Book D =activities that promote childs print awareness, "Book E=activities that promote child’s phonological aware-

ness, 'Book F=degree of active participation of child in reading.
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Table 2. Correlations with age and partial correlations (age removed) among receptive and expressive vocabulary skills and home literacy environment subcategories

Variable Age REVT-R® REVT-E° Book A° Book B¢ Book C® Book Df Book E¢ Book F"
Age -

REVT-R® 570%*

REVT-E° 224 647 -

Book A® =124 274 .350*

Book B* 251 325% 196 -077 -

Book C° 343 164 24 034 532

Book Df 078 125 -029 -032 .380% 540** -

Book E¢ 004 107 101 068 514* 316 333

Book F! 233 B14** 529* 282 54g** 351 344* 309

The first column displays bivariate correlations between chronological age (months) and each variable. Remaining rows and columns display partial correlation among each

variable.

*REVT-R=Receptive Vocabulary Test (Kim et al., 2009), °REVT-E = Expressive Vocabulary Test (Kim et al., 2009); “Book A=reading frequency and repetitive book reading, “Book
B=asking questions to child and interactive book reading with child, “Book C=activities that promote child's vocabulary learning, ‘Book D =activities that promote child's print
awareness, “Book E=activities that promote child’s phonological awareness, "Book F=degree of active participation of child in reading.

*p<.05, **p<.001.

Table 3. Stepwise multiple regression results for Receptive vocabulary skills

Model Variable Unstandardized 8 SE Standardized t p [F R (adjusted A7)

Step 1 Age (months) 1102 249 564 4475 <.001 19578 318(.302)

Step 2 Age (months) 917 222 469 4121 <.001 20.103 495 (.470)

Book F* 293 077 432 3.793*

*Book F=Degree of active participation of child in reading.
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Appendix 1. Questionnaire on the home literacy environment
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