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Objectives: The purpose of this study was to compare and examine the children’s perfor-
mance between Language Delayed (LD) and Typically Developed (TD) children in vocabu-
lary learning tests (expressive, receptive, definition) across three-reading strategies (elicit-
ing question, non-eliciting question, decontextualized question) in adult-child book read-
ing assessment. Methods: A total of 22 children (12 children with LD and 10 TD children)
aged 4 to 5 years participated in this study. The participants performed vocabulary learn-
ing tests (expressive, receptive, definition) across 3 reading strategies after 8 reading ses-
sions. Results: LD children received significantly lower scores than TD children on expres-
sive - receptive vocabulary learning and definition tasks. Moreover, in the case of expressive
vocabulary, there was no significant group difference in eliciting questions. In addition, in
the definition task, the group difference according to strategies was greater when using
the decontextualized questions, than when using the non-eliciting questions. Conclusion:
It turned out that children with LD have difficulties in receptive - expressive vocabulary
learning and definition. Also, it was remarkable that the pattern of relationship between
these performances was different in each group. In particular, TD children scored the high-
est in expressive vocabulary learning under the decontextualized question strategy, whereas
in the case of children with LD, they scored the highest under the eliciting question strat-
egy. It suggests that the necessity for mediation of non-experts, such as parents or caregiv-
ers, plays an important role in word learning and intervening for children with LD through
educating and using an effective reading strategy.

Keywords: Interactive book reading, Dialogic book reading, Reading strategies, Vocabulary
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Table 1. Participants’ characteristics

Characteristic [D(N=12) TD(N=10)
Age (mo) 58.33(7.40) 58.80(8.50)
Nonverbal 10° 102.08(11.88) 110.80(6.17)
Receptive vocabulary® 36.75(16.90) 51.00(12.16)
Expressive vocabulary® 38.25(12.99) 57.40(10.93)

Values are presented as mean (SD).

LD =Language delayed children; TD=Typically developed children.
Korean Kaufman Assessment Battery for Children (K-ABC; Moon & Byun, 2003).
®Receptive & expressive vocabulary test (Kim, Hong, Kim, Jang, & Lee, 2009).
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Table 2. Example of the application sequence of reading strategies for each subject

Shs Agl71o A 7] AR ol v G + Mol o

AR ool 283 WP Aol W2 B Zol} A
§ 2eAJoll wheh £L012k Ahol7h 9li=n] Sobay] J3) AleluhAst

el
AHELX) (one-way ANOVA)-S AA|E19IL] B4 A}, 7k 27517
02| 2 S L A 4901
W A B fOfgE Ao 5 HolX] 4 hTHp>.05). 5
ol 489 AES] 19] A S0 T o4 3
MBI} gl A= Elskink

_4

¢

H> 2 Ibh

21 A A5 (eliciting question)
A7 5 7HoI7t = E = e W At A= s Aol A £
A B, T, Ofe BE-S ol gs}o] HEHE 1] o 5o] AT
SIE1 501912 SlAFsto] M 12Al0] 41
Sol, Ak TolRe] ALE

= [e] = ‘31
Ao BYL Yol 7, B

i
shes E415H Aol o2

S 7hel7ol, 237} E0] ute s
Sol7} 9 A7 ek R AP o5 o3
ufef ool kS A 3 sk Qlofehn FYHe o=
Sl O8RS A 815 AL el ‘ot ol Rk 1
el RS Bol @ vl o U 4 GES V12 AR
sheirk obgo] dsstol ouhg-S ¥l A, A2 T Ffel]

o] ‘o] whiEoF ol g BE017)2 thA] el

:L

7Hg & 23] 7 |(non-eliciting question)
W71 % 7T TS v AT S oA
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Condition Group

1 TD(N=4)
LD (N=4)
2 TD(N=3)
LD (N=4)
3 TD(N=3)
LD (N=4)

Eliciting question

p*umi, mibo, t*up*i, p'uba, tiba

p*umi, mibo, t*up*i, p'uba, tiba

= Non-eliciting question

Three types of reading strategies

kada, mat*i, mabe, p'emu, pat*u
te*ibe, kotuy, teona, manu, k*onii
kada, mat*i, mabe, p’emu, pat*u

Decontextualized question

LD =Language delayed children; TD=Typically developed children.
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Table 3. Descriptive statistics of scores on expressive vocabulary according to
reading strategies by group

G Eliciting Non-eliciting Decontextualized
roup . . .
question question question
TD(N=10) 340(.69) 3.10(.73) 410(.73)
LD(N=12) 2.83(1.03) 1.83(1.11) 1.08(.90)

Values are presented as mean (SD).
LD =Language delayed children; TD=Typically developed children.

https://doi.org/10.12963/csd.22881

ek A el 7|el A Al 74 Aestr) =] vlAl= gF - xold 2

_u

o Ao A4 obF HtolM = 254 Awsh7I(M=2.83,
SD=1.03)>7144] ZAF57|(M=1.83, SD= 111)> %ﬂﬂa EAR=R
317)(M=1.08, SD=.90) %= i} o}
Zetol A BHEm A 1517 (M=4.10, SD =.73) > A2 22
517](M=3.40, SD =.69) > 744 A E517|(M=3.10, SD=.73) 4=
LreRsic)

ZQ}7] Al st Ak whE ek 7k 3 o)9] ol frofet
Z}o|7} Q=] ol 7] &Jaf o] Y IH AR AL AT Al
T AG T FRIHEA R 0.2 §-OI8LITHF 20 =32.627, p=000].
=, URl obgo] (M =3.53, SD=20)7} 0%01HP1§;<]<§ opE0]
HM=119,SD = 19) KT} 795 o 522 210 = Wit
S| @olo 7 A Bsly] Akl tgt gw} S o5 et
L) [Fia0 =4.669, p=.015], AH 2 AL57|(M=3.11, SD=.19),
72 AES7|(M=2.46, SD =.20), B A 2 5517|(M=2.59,

OE}I_E ;<4

=

ogkoxre

SD=.17) &0 2 A7} A Urelytt o]of whe} BonferronisS AF
ool AR EAS AT AL 2 RS9 SR A8
7] 7 A4 2

4= 2J0](p=1.0001= F-2J51] kort, 147 s}
719}7}@%4 Al 7% 2ol(p=027) % K33 @-sasvm
= Zpol(p=040)%= BAZ 0 2§53
AEs)), GRuE A Rl
) SERoIF] 3471 o S 0 et 4k 2] 4%
3 Aol gt 52 AT BAH R GOt A2 e
SFTHF a0 =15.628, p=.000]. 2]t o] 2 AN G A8 tf gt AF-7
AEap) Mo met gk 7k 2jol7} Qi) o]
ol AR REAREAS AR A3 232 AE s [Fow =
2.180, p=.155]| A= et 7+ Zpo)7} f-ol5kA] koL, 72
A7 [Foa = 9427, p=.006] W S22 253} |[Fo a0 = 71.852,
p=-000]0] A Zpo|7} stk 5, Folet oA SAE2
H 3rolRiel FE QIR aefo] okl 204 ofd
A obF2] a2 WORK| AL URE o}-Fo] Y2 o=

(<l

Aoz 7}

Expressive vocabulary

*

Mean scores

Decontextualized
question

Eliciting question Non-eliciting

question

Figure 1. Scores of expressive vocabulary by groups.
LD =Language delayed children; TD=Typically developed children.
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Figure 2. Scores of receptive vocabulary by groups.
LD =Language delayed children; TD=Typically developed children.

Table 6. The result of two-way mixed ANONVA

Sum of Degree of Mean £ Sum of Degree of Mean £
square freedom square square freedom square
Group 42.768 1 42.768 32.627** Group 19.008 1 19.008 9.382*
Error 26.217 20 1.311 Error 40.522 20 2.026
Strategy 5191 2 2595 4.669* Strategy 2243 2 1122 1.804
Strategy*Group 17.373 2 8.686 15.628** Strategy*Group 2.001 2 1.001 1.609
Error 22233 40 0.556 Error 24.878 40 0.622

*p<.05, **p<.001.

Table 5. Descriptive statistics of scores on receptive vocabulary according to
reading strategies by group

*p< 01.

Table 7. Descriptive statistics of scores on definition according to reading
strategies by group

Eliciting Non-eliciting Decontextualized Eliciting Non-eliciting Decontextualized
Group . . . Group . . .

question question question question question question
TD(N=10) 450(.85) 450(.70) 490(.31) TD(N=10) 450(.97) 480(1.22) 5.70(1.05)
LD(N=12) 392(99) 3.17(1.40) 358(1.37) LD(N=12) 2.00(1.85) 258(2.27) 1.67(2.18)

Values are presented as mean (SD).
LD =Language delayed children; TD=Typically developed children.
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Values are presented as mean (SD).
LD=Language delayed children; TD=Typically developed children.
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Figure 3. Scores of definition by groups.
LD =Language delayed children; TD = Typically developed children.
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Table 8. The result of two-way mixed ANONVA

Sum of Degree of Mean I3
square freedom square
Group 139.205 1 139.205 24.404**
Error 114.083 20 5.704
Strategy 2.785 2 1.392 0.848
Strategy*Group 10.421 2 5211 3.172*
Error 65.7 40 1.643

*p<.05, **p<.001.
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Appendix 1. Example of a picture book
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Appendix 2. Target vocabulary list
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Appendix 3. Defining test scoring criteria
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