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AN X2 HA(H32H H23)
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= Zrh ol Hofdt ofe2 RF (D= Fhemu 7
HA5HAF 2(Korean Kaufman Brief Intelligence Test-II:
KBIT-II, Moon, 2020)2] H|Aod Xs#@A A7t 85%
(-18D) oPdolar, QuAt E Fmoj| ofsf AReld Aoakgo]
A, AFE &4, 374 52 AL 59 34 A,
T2 9 &5 589 2% 59 AUt gty HauEglth ¢
T ALY 7]E FHE Table 19 AAISHATH

Table 1. Participants’ characteristics

Table 2. Number of words and sentences of reading passages

Passage Total Total Number of
ta e Story number of number of words per
ype words sentences  sentence
Baby cactus 801 73 11.02
Rambo’s wings 804 73 11.00
Fiction
Wish adventure 806 73 11.01
803.67 73 11.01
Mean (D) (209 © (oD
World water day 425 37 11.56
World animal day 420 37 11.35
Non-
fiction oy stories 414 37 11.27
419.67 37 11.39
Mean (D) (4.50) ©) (.12)

Category 1* grade (2=53) 2" grade (7=63)
Age (months) 81.19 ( 3.48) 94.20 ( 3.45)
Sex (Male : Female) 21:32 28:35

Non-verbal 1Q* 116.31 (15.06) 116.86 (14.87)

Note. Values are presented as mean (SD).
Korean Kaufman Brief Intelligence Test-II (KBIT-II, Moon,
2020).
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Table 3. Question types and scoring of passages

Factual Inferential
Passage type A . Total
question question

4 questions

Fiction (1 point) 9 questions 19 questions
6 questions (2 point) (34 point)
(2 point)
4 questions
o (1 point) 8 questions 18 questions
Non-fiction 6 questions (2 point) (32 point)
(2 point)
3. oAl
LE e oloplg & AR AYE @ AR 82 olof

=)

712 & AT AR AR i GAS 4 4
9tk ATAHE okgelA A Al RS 7] e 2AE,
7], Y7DoR ANSIGCH, obES & AFo] BE A
g A5rhct sg Q5] i F405E] S

o,
H1

=
=

oxt

il

P

==

4. K== 22X

A Azl Bigk A olF, ErpEbY Rz 3910 95
A AW At AAsEUS A4 A= F 10%0] st
£ A= Hg Wk 7 Agx B4 dw =09 £ =
2 AFEE Yepfiolct.

E o)A $4% HE AFEE IBM SPSS ver.28(SPSS Inc.,
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Table 4. Descriptive statistics of reading comprehension task

Reading while

Condition Listening . Reading
listening
Infer- Infer- Infer-
Question type  Factual MO Factual T Factual ooh
ential ential ential

84.37 71.48 78.06 6586 7159 55.63
Passage (18.84) (19.80) (20.33) (23.06) (27.30) (26.22)
type  Non-  44.88 37.81 50.27 4145 39.88 35.22

fiction (23.69) (25.38) (25.99) (25.50) (29.60) (27.09)

Fiction

Table 5. ANOVA results of story comprehension task according
to passage and question types

Sum of Degree of Mean

Distributed source
squares freedom  square

Within factor

Condition 12308.76 1 2319759.24  10.197
Passage 159622.31 1 159622.31 264.51™
Question 19243.05 1 19243.05 31.88"
Condition x Passage ~ 4469.90 2 223495  3.70°
Condition x Question 881 2 4.41 .01
Passage X Question 2133.63 1 2133.63 3.53
Condition x Passage 499.038 2 249.52 41

X Question
"p<.05, " pC.001

A& fFClerE, A¥a) % oldf AR FIRH, =)ol
W oopy] ol TAS] AX B4 ZHEZ], E71 2 A7 A7)
9] o] KOst zjol7} QA Yokrr] 5l AFFTFEARE
A(three-way mixed ANOVA)E AAIgH 2y A& {4
720=264.51, p<.001), FE F3(A, 720=31.88, pC.001), ©]
o7l A AKX KH(Ay 726=10.19, p(001)S] FaII} {o
SHITh.

% AR 5¥Ad wEKe  olpIEESE)  +3Y
(MET71.171, SE=1.263)°] Ag=(leehs) S
(ME41.591, SE=1.308)Htt F9stAl =A uehdod, AR
FYol wetAe AHE AR SFE(E61.516, SE=1.2806)
o] :EA AR $yY(NE51.246, SE=1.286)Ett =4 UEt
Wtk Al 7HA olopr] 3 AX 48 (&7, €71 2 W1 9
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N9 FaITE FolsiA vehdel wEl Bonferroni ARSH|E

olobr] I A £ 1 AR {3l W2 olop] ofsh 44
of fo% Hot YA Wobd Fwk ol FaAgol 5A
Mo QYSIATHA, 973,70, p(05). 71 ols &7
W) ofsh 24 719 olblEY 439 Aot SAHom

‘?I_
£ 24 7+ 498 Hol7t STt olop] T AN
B AR 9] W olop] ol 4] dhat dmi

60

50

40

30 r

Comprehension score (%)

20

0 r

Listening Reading while listening Reading

“pC.05, T pK.001
Figure 1. Comprehension task score of fiction passage by
task condition
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Figure 2. Comprehension task score of non-fiction passage by
task condition

ookl I AN § 7t AR §Fo] W2 olop] ofs) Sl
RO Aok YA AWE A, FAMOR ROt ot 4
52g0] UehtA USItH(A, 79=007, p.05). A2 #9 2
A 0] W2 olop] olsf o] ROl Mok U] A
W2 2w, ot Aumgel BAKoR RO UTKA,
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726=3.536, p.05). 1 Bl IA| AA| H4 A& 438 € A
2 790 digh AR} dezE A FAKCE FookA] itk
(Fo, 720=.413, p».05).

V. =2 & 88

2 Ae AR {3 AE 730 wE olopr] ol A9
AAl 24 7+ 7] oks9 olop] olsfgE AwEIAL 5HYl
. olg o 25w 1~28d otsg tAdoR olop|ETt
Agge o 2AE7L €71 2 971 e7Del w2t AAst
I AR, 224 AR "olEE sto] o9 olopr] ol
TP ZJol& Lottt

A, g2l Bl olopr|Z9] ols] A o] {5t
A =& ACE Yeht A& §39] wE olopr] ofsf S5
9] Aolg FIsIHH. o= ofs=2 AWaHTh olop|Z9
A E =& WE Tt 9 28 58Z EolH(Yildirim et al,
2010) ololaE Yirl olsfiske Aol o i ol AFEC]
o =4 vkt BEudt AgdTsEs dAlske Fdolt
(Lehto & Anttila, 2003; Rasool & Royer, 1986; Séenz &
Fuchs, 2002).

A, AHE AR F9Eo] 24 AR £P8EY =4
Ueth ol AAEY ofsdt Qdofoll olsE EF A
o8 RYHA P2 FES FHolo] YulE sl FE 9]
Si7h AFAR] ARE FTHPstel gulg mefstes A olsiE
offigele Zor Hug AYPAT=Z AAske Aot
(Bishop & Adams, 1992; Jeong, 2009; Kelso et al., 2007).

A, olor] AA] 27 e olofy] ol IA| P HlwTh
21, 27 95, 271 2 971, 7] v 21 408 22 Y
= HSlom, A A A% 7] 243 7] 249 Aot |9
stolom, =71 9 7] 243t 97 24 7t Zolrt foysigith.
o= €71 & 7] oA ofsEo] 2= disshke o AAA A
HE 9 20 29 &L oldfichz Hl © @ol AR £ 9o o]
opIE olffsle Hl Z@o] EoE=S gt & A9 i
Ql 1~2832 7] I DA sk 7] AAE S50k
AZIZ BiE sEo] ddske A7l AsdiE diE 58
252 2 A7lolth dHg7] ofs £7] olsiet @171 olsfel
oot AgPANDiakidoy et al., 2005)°] wWEH ZSska #st
dolle =71 olsit ¢71 olsf 3gEtt =A yshARL 1
sfaog SeEppAAl Aol Eolgal Fotuolbe @7l ofsf
go| 7] olsigirt woAls AL Hole AoE EHTH
&, 258 Aghd Al7lel= £7] ols Wgo] 97l o) W
Hop Agsie] £31 olsfisle Zlo] A4 & ¢il HAEO]
gk Aoy oJsf TS TPl BFHOE oldfske AET
B FYstHg o]F9] olopy] ol 3ol 9] wE 2o
MEY £7] g5 243 271 2 o] 5 A RHoAM o
= vEidt £ & ok ol =71 9 9719 B8 FAlo|
A7l T FAY HAE] H[| w2 olopy] olsfEe Helt
E Agdrele dxjsh= AFo|tKnoop-van Campen et al.,
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