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Purpose : The purpose of this study is to investigate which reading strategy is effective for
preschool children to learn words. The strategies from the review of previous studies were
eliciting questions, implicit questions, and comments. Methods: A total of 60 children
aged from 39 months to 79 months participated in this study. The participants were
assigned to three different reading strategy groups. Storybook reading session for each
child took place for 10 sessions for five weeks, and each session lasted approximately 15
minutes. All participants listened to the story once in accordance with reading strategy
condition. Regardless of reading strategy condition, participants receptive and expressive
knowledge of target novel words will be tested before and after every reading session.
Results: A 2-way mixed ANOVA revealed that participants performance of the 10th
session was higher than the 1st session in both receptive and expressive novel vocabulary.
There was no significant main effect on any reading strategies. A 1-sample t-test revealed
that eliciting questions is the most efficient strategy among the 3-strategy in terms of
receptive vocabulary acquisition rate. Conclusions: Results indicated that all three
strategies were effective in word learning. In particular, eliciting question accelerated
receptive vocabulary acquisition in comparison with using the other strategies.
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Y2 "o, €71, eVl 27 5 AN Qdojsd
12 71&0)Z FRoVIE AANWA Eef ofs E FEY
Jo&go] vfe- FQa%t vi7iAlolcHSénéchal et al., 1996). &
1 RoP] 9 4719 o3 719 rsd,
g, Yot AeHE 259 8%t A% a<lo] FriMarchman
& Fernald, 2008; Muter et al., 2004: Rescorla, 2002, Song
et al., 2015; Spira et al., 2005). Rice & Hoffman(2015)2
20do] AR A 7155}@?2 B3l =910 oll(specific
language impairment, SLI) OFs&< 01 g 27|2E Efo|
H]3] ‘1’9‘01‘1"1 sgo] 7“135]91—‘1‘?4 olgigt Axpr} egrlo: &
A2 ZHE gRlotyet. dolsd vl KR dijolzt
1 3 £ Q= ujE% a7 Matthew effect: Stanovich, 1986)°]
FES AEoAE, olFsEol FETt olsES o] 0l ¥
2 o A=E MHsAY AL ZF x| Y= HAHo| 9lod, o]

ox
N

ofr

et 50l of ol ol e Ao ok o
Yi5d 2 Sl ARG S 4 e At

AHCain & Oakhill, 2006, 2011; Joshi, 2005). &3t o3 &
Eﬂoﬂ wel ke s § Zolsh Maly] NEEIS M85

< o, ol3] so] F2 Mol Hlg) 2 Ado] MEA ETt
oj37l o WokZ Rl B2 AP Wik EvE &
QIst ¥} Qlth(Penno et al., 2002; Robbins & Ehri, 1994;
Sénéchal et al, 1995). Uo7t sg#7]of| ofsdido] XA
5 329 7o) 2 S5l n9dee] £ 7hsAdo] =
3 83l FAATE SlME(Aram et al., 1984; Catts et al.,
2001; Elleman et al., 2009) 27] oi3] ¥ 942 3QIsH
T Qi

2 AgAtsolA ofF 0] Us9 o7l 589 Fagt
dzg9lo] Hg drg=d|(Elleman et al., 2009; Muter et al.,
2004; Wise et al., 2007), g7l 9ot o3 58 2
914 sZ(Metsala, 1999; Walley, 1993) ¥ do] A9l &
(Law et al., 2017; Tunmer & Chapman, 2012)Z= A3
FEEAY ltk &, of¥go] FRSih ookdt dagE 24
ot} Ql4]shar °H’5|°P“ AAS Hoh Ygs] 3T 4 qlom,
T e 93 59 JAAE ARAE Hoh 5&HoE 9
o] ol AAS $HT 4= Qick Yot A9 A7k Hok Hu
A #ES = QA SiFCEN e AE AR FFE IR
oh. A=, <of g 2710 ofF] o] A AT et A
Ao B Jaks vAA Ha, 7] HolgwA o
Adto] o2 &S ZohH, 1 A GARY FF AEE Ao
T g A HER, A7 ofF] dg AHoRE
85 Awof & gglojrt.

WILoIA ofso] MEL o] =Ed & e WAHEE=
deu|Foly ojopr|d Fo] tEARIY|, o] FolA] olop|HAE F
H3h Qo] AFE AlFsie] ofs9 off WEE FXshH
(Atkinson, 2013; Coyne et al., 2004; Robbins & Ehri,
1994), &3] BHEARQI AQY7]= ofFE YT 9 QoA wHE
Hog AFFoEHN ofz ofF] &S TR H EHA
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Aoz L&A QrHSénéchal, 1997; Sénéchal et al., 1995;
Wasik et al., 2016). oFsolA #Z ¢lolde AU #elr| &
oA AMgste Ao mEt AR 52 HH0RE of3]9 9
S A 4= Sl T APATEA o' Heo] of
59 o3 5 FFEo] makERIA|] def HESIHHustice,
2002; Sénéchal, 1997; Sénéchal et al., 1995; Walsh &
Blewitt, 2006; Walsh & Rose, 2013). GfoM]ol o318 &=
of= 7IAIZR 4EHA = #HE AZ(fast mapping) 522, AA|
Sk= tida} 9] sigohs @S 4 T FH A oA
= = A0 HAT LENoRr AZAFIoEN TS &
53k= |t Carey, 1978). &9%1719] #lE 94 52 of
59 ofFeky 58 9 o ATEATL e AeE dEA
Q=d(Alt et al., 2004; Gray, 2003), #}E 2
oFs-Z YHG SAoA ojFekES 714Et & itk A
=4 F2 ARSRE AFAQ o3 TE dorE HHs
(labelingtt A9st717h Ql=dl, ol=gt HAlE2 of5=0
AHoE ofFg A Wejolth ol Bhef 7HA
Ao Be w9 WollAe] vk 9 X&sh] 52 59
LEAFORHN ofFo] ARAORE TEFOIEE Sk WA ORA,
23 ojEZo] HlZ o % ge A2 ot1 et = 747 9
7] APAT 22 DIFo|A] G2, Ar] oA FH
Ao g ofzoA o3 4”1% Ao TAo] ofF] skl o
AU vl Al Justice, 2002), 19 €& oi3]9] 9uE
A¥Hog deiFAY ofsolA AlAsiEA sHA= ¥E o5&
g 5o LEARIoEN THHH0E SFAI7= WA 719 ofF]
Sk o] AZol7b QIAWKSénéchal, 1997; Walsh &
Blewitt, 2006) 23518 7F44Ql o]3] k& Hr4lo] o]f] 5ol
A4 YS vl AF-E0](Walsh & Rose, 2013) EXHIFM et
Ao 222 A7) (Interactive book reading) 22 tsha] A
2)7](Dialogic book reading)®t, A1¥} ofso] T A Qo
WA A3 #AAE ggtE Faston ARlo] ofsolA mwZ
F= oA ZFHCE ofzY FoE AFHoR FLoHA H
= o] BA& oulek=t(Arnold et al., 1994; Whitehurst et
al.,, 1994, 1988), o|z|al At5zkez MQ7|o)A o}z 4=7
Ql AT oid 58FR0 FoiRpt HoEN AAAHE @
W2t QoA o3]S 5T 4 QIcHSénéchal, 1997; Wasik &
Bond, 2001). U71E B 48R0 ofs 7 HEFE-2 obsel
A FRE AoF FEE Bt ofFE FFT 4 e VIFE
AlZs=t|(Blewitt & Lagan, 2016; Blewitt et al., 2009; Bus
et al., 1995; Mol & Bus, 2011), o8] APAFEA AUzt
ofs 7t ARAEA A7t ofse] ol ol [oljt AT
S vAE EISIAtHArnold et al, 1994; Hargrave &
Sénéchal, 2000; Kim & Kim, 2004: Sénéchal et al., 1995,
1996; Elley, 1989). E3F Q1T Hel7] A oA ofs-2
AAAHA 22 9l (phonological awareness)¥ QUME Q4]
(print awareness) 59°] YEFOEN ¢7] E 27| 5 4§
32 |x|A(Justice & Ezell, 2002; Mol et al., 2009; Pullen
& Justice, 2003), Yo} &3} X P40 (Sénéchal et
al, 2008) A9HEQl AT 58 W] F84 JFE HAA




Heot A5284 97]9) g3= HX(Arnold et al, 1994
Pellegrini et al., 1985; Whitehurst et al., 1988), Rolu<7]
™o WAHCoyne et al., 2004; Elley, 1989; Hargrave &
Sénéchal, 2000; Wasik & Bond, 2001), 183l AojAZA}L &
AE7KJohnson et al., 2006; Justice, 2002; Justice & Ezell,
20028 B FA 97 5 B2 AYAT=clA HESISET,
7159 AISEAIA A9 Aej7] HHE Soll B4 Qlo] 1 avt
Aol AJHol gti= do F83t 297t UckBus et al,
1995; Justice & Ezell, 2002).

Qgol7lo] ojf] Favle AAWA $ Wlof] o2
ofg] o] S B8] o]olAl Al7lelHl(Anglin, 1993),
wjelA o) wrh BRSEAE ofE of] S 2T + 9
Al 4919 ko] Fasieh B3] ot ¥4
o] & shgA7ole FE R
B8-S &% o1%] 5ol o]FofAlH. o] Al7]of| oopr|@e
FrE0]| ?-l%*“?:. l/ﬂ Z}Lﬂgﬂl "Ji;%“l‘)ﬂ HHAog ZEoh=

e AA oksZ Ak 0”3’7}0“ A FJ7l= oL S
Hg] SAIE @3Hd wig QoA AgAt HHoPE BEs] A
goto] whEHor AlFFE 4 Utk AolA Aol Stk
(Hagrave & Sénéchal, 2000; Kaderavek & Justice, 2002;
Robbins & Ehri, 1994). 18U A dAelAel #el7] A
HHE] QlofAl, Esiut Ajollie 7R BE 5 A<lo] of
oA FAHCRE ofwgt Feje}t WAl Aol =S AlFsfoF
stAlof thet HSE S A7 wiElsith wEbA 2 AoflA
= A0 ok 7t A AEE TR/ AARC g7l o
g E4Z EYRE oks9 of$lE 7F afAoE IS 5 QU=
A7) AgE HESIY, A 7MY FA Z2EE e 24
tz; gkt FAHoR, HeYy] oA ARlo] ofsolA o
] Al wkEafoF ofse] 8 E HAF TES AT = SUeA

B85 A} g},

é 1] Q7] Ao WE ofs9] ofF] G $YY AolE
HES APATL F Sénéchal(1997) 3-44 °Fs 30¥S o
oF JYHAE goje T HRHOFE AFHCE HEsh= WA
©f: AR F AT AE §lo] FE YolFT|ut ke 4
o] Holg AESIGH. 1 A F WA HFE ofFso] 8 4
HHFE F55k= dlol axt¥olql Y &5
AolAe= AESE] Halo] A& glo] YoiFy] HAET 5 &3
Holgle}. EZF Justice(2002)= 3-5419 47| ofs 23
doZ Aoy &5 Al FEck|et AEst], 12|a s
FAXE AEH AR5 |(perceptual questioning)?t 444 A
E57|(conceptual questioning) 4] 7H9] zlol& AESIFh
Aol BT ZH0IFIE ofso] AR A oE AR
Sh= Ao| ofd, HEoF7t AdE YJEA AECR A5
AN AFsPle A2, B¢ 5o oigt FE: ‘00s F&
Ao, A ARV e FE A, ofFAE AlFSk: o7

AL AEoE FASHITHAl: ‘Y OO= I8A ¥ A7), &
T A3 FJEshle Awolrlo] vls obsd +80F &5 &
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gR10| M| 7HR| Q7| M| M2 SHFTY| OtF9| Of2lets S

stA FIAFLeH, & 7K AR 13 ol oksy of &
Eo ot zol7k gloick HH Ard & Beverly(2004)= T
3-5A1 oFs 409A olo|dE golsHA AEsPIet X&st
7] 7t9] Zpol& Hlwsioirh. o ARESE AESH| HFH ofs=
2 3lolgd BHOFIE AEIEE of= 2 AR ‘o7t
A3 QIAM)oIglen, A At s ETh EOVV} o}
Feksol B anpARl Aog Yeth AEsh]et Mestr] 1t
o] Aolg AEZ E ohE AFE Walsh & Blew1tt(2006)9] il
£ & Stk olE2 3599 34| ofs& tideE Y| &
S SPHA EHOFE ZFHoz FESH= (A ‘oA H
)T Z3;OR7E AYE FES TOEH EFOFE LEA
AE(O0= F& MolA?), 1AL ofsolA v Al &
5] BHOIFE =E3A7IE B4 119 HolE 8|t
21 58013 kg0l Qo T 7K AREsy] WA BE
oA g WAl Hls] xpAolglon, & AR WA It
AZCE o3t o7t QISieth. 123 EA0IR] S5 el
A sl 17h Rgstz]of vl #9kth HHA9OE Walsh

Rose(2013)= A7 E50lA AEsh| 4] 719 Aol& H]
gk BHold] A&ES AAFoR Qus AHA HES
(vocabulary eliciting question, 9: “o]A] E7}?7")e}, Ao
FoI3)7F AQJEo] ARt ofso] A AES T Fa+ gl
A2 AE3)7|(vocabulary noneliciting question, 9: “RFAA
& MA7Y) 5 AT d oFsE9] 8019 550 HE 82
Aolold AL 74 AEs1l ALo= et

2 AForMe dolld HEZ APATE0lA 4<lo] ofs=ol
A AE YolFHA o3y F/ki At WHEE Ve
2 AME Al 7R HERE AAsieinh A A A2 ofsolA
o3E A AlAsHA st FxEF EﬂiCﬂHE BAHOR HAF
AAN HAERIOEHN ofso] RHOIFE ARESIEE fkoke &
A& A&V (eliciting question) Mol T HA A2 o}
T ERoIF7L AYH RS TozH HHFeR LE:A)Y|
= 7184 A& |(noneliciting question) A, 2o g A
) g2 A glo] ofsolA HHoFE T ¥ o EHFe=
Z1&57](comment) o[t} £ ol o] Al 7R Mk
oj3sky 53E HESIIA stglen, ol fsto] 1) F 103)7]
717 9 ojFeks £HYY FolF AWET] Yool T FA 7]
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2° rlr ofm

A=) rlo () J}n

7+ SA0R 4] Ao FEsl A 7R HHFEY 2
Bo7], A ARl Agel)] we 8 % w0l o
5 s Ao}t SleAlE EAst Bt 2) AR %
Aol 108)7] & & 27lo] =2 8 R HHoR S0l &
oteAE HESIM.
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1. G+t o

2 A 3971delM 797 Atele] xl obE 607 (ofot
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AOX|ZHA(H28H H|23)

58 A5AAK-ABC; Moon & Byun, 2003)9 52Hd A5A|
4 85(-1SD) odo=A, 8 ¥ HAFY HAAKREVT; Kim
et al., 2009) 23} & 9 FHo|FHo] T 10%ile =3I of
oIttt oFsE2 Al 7HA 71 EAEA AR, 1t
H4 Aiolr], JEspr)ol AR sk AL Y2 o= 6y, 7t
YR AgAYS A= WAoE 24510 2084 HiA
stk AHA AEsh] 9 Assh] JoZ 9 34 618, THA
77, 7 5-0A41 78, A dwelr] A W 34 778, A
07, o 5-6A1 7Ho=E FPEQeH, 72t o] AEE= ® 1%
2o A 7 A & HA=A AES] Hote] dYRARRA
(one-way ANOVA)E AAstglor, 1 Z3t dF, 544 A5
A, 8 9 703 BT FAZCE {F3t Aol7} gl

B 1. 8 g O ORI EHe
Table 1.
strategies groups

Participants'  characteristics by different reading

. CA* (mo)  K-ABC®  REVT-r* REVT-¢‘
Reading
strategies M SO M SO M SD M SD
Eiciting ) 5640 1048 108.20 1332 4935 18.11 56.90 18.11
question
Nonel

iC.iting 20 56.85 12.87 107.20 9.86 58.00 22.68 63.90 20.15
question

Comment 20 58.30 10.98 104.90 11.42 50.70 16.27 59.35 15.35

F 149 424 1.174 .781

p .862 .656 317 463

Values are presented as mean(SD).

@ CA=Chronological Age; °K-ABC=Korean-Kaufman Assessment
Battery for Children(Moon & Byun, 2003): REVT-r=Receptive &
Expressive Vocabulary Test-receptive(Kim et al., 2009); ¢ REVT-e
=Receptive & Expressive Vocabulary Test-receptive(Kim et al.,
2009).

2. g WY

1) et &t

B ATE 3Plo) me ofg] ok ane Axs st A
A AR AR e el Az ofsh SRk
BY| B5E T olF, AR ofslel Ht HA U 8019
g AASET e ofFo] tie EHeld WAk Y 1Y
2 HolRT ool 1 olEe UHES st W4, 19T 4
8ol8] AAH AARPH BEOIHE Wt okso] y] A} 2]
% ohje] IRe pEL W0z AXHY. ol Yl 7o) B
7 39 % 5 i A7 $Ed kEHE 8719 2Eois)
2% 7hed Agelgon, A % Al 1y S4H o
o Az A

Al onel Bl 283 Aol A9} o 7t
Arjelz APsgion, o ) of 10~15802, AFs HE

At diejRlEEAhe] Sosle] 5Fdo=
=351519ich APAT 5 Ard & Beverly(2004)= £ A9} wpzk
7HE 2342 99 7M1 107000 digt 8 ¢ HHo|F
S5 FYES Hln AEsIget, F 337 olF 48013 3

% 7P aatdo|ld A=ke] Bto] 7.704d, EA0F= 4.40

L2 A7 A= FadE dESH SAOl, Al 7
o] 74zt ¢ o7]o) 8719 7MIolslee BF 52 & Sie

1 AolE BFFA HPouE, ol5Ee] BEOFE BE
s3] fid SEa Alo] s webd & g 52
3] 5% 7 1081712 THST BE S/l doldeeis A4
2 upt 399 F 1039 AT Agelon, T ofge &
39) A7A} 1081715 25 Qs AL Ahow S o
FAES $9) A2e olF7h AU Ut ool 2 9]
Hepge ApHo] 728E TRedd) weh g2 WAlos ofss
oA ol Foltk %, 7 Weke] ofFEL 1037 B B
A FUL Y| Wk o A Helom, 105719 A
E 5 49 RS oS Sadke AL BEE ST 4
Hepg Ag] me el dAS (5 1ol AT,

A7 W @ el o 5AHE FRsh 99 lopelet
3 a3 AR 19lo] @] Heldt BE ATAE Ww
7 2] et § Ao meEZd e Sdalt WA B
g AT 1912 10209 7 A4 AU A 7H] HEFL
FEI Adehe How Edode AAson, HF AT
A7} WAl Edolde B8l A 1 Al o) S5 47
ek WEa 49 7o) YA 131717 A1) 4
T3] ST sutelo] B2 ol8e U A skl 2
Bol7) 99 A2 olf] 3% PHol Y=S FASIEOM, BE
o3 AT 24 S8E0) oY 2eAFES Wrhdte] ol
3 A4 A WISHES sk

J
il

o)

2) o7 =4

APAT HAE 9 EIAH(ustice & Kaderavek, 2002;
Whitehurst et al., 1988)% 7|Ht02 3lo], Y ojdo|/HAd
TAT A 21 ROl B4 BE F AEE At o A o
g ol At olopr|F]l ‘WAY Beko] niEAE(Browne,
2010)& Agsklt:. olop|de) e A9 H2Ql M=
oFEE Y ATEY] foto] TPFEER ARt 28 YE
o7 4519t ofs=E°] AY7] E5E B &590°F sk &
HoR)s, RS0 Agko g Qg IA| 39| oS Hast
5t7] 9stod 2-3A0 SEoke /o, v, =, w, w/ FATE A
golythKim & Pae, 2005). 5709 A3t 6709 =/ F, ¥,
I, 1, o~ /)& A7 A= Zoto] AS+EZSHA+E
TR 254 JMEEE 10718 skt & gdE 35t
T Y A2 AR tE 242 AYsiHY, 22 9 9
A2} Zolo wet BRd Eg EREE HROE ATFes §
9] o] & A7t thE F Y BZS AYSISIth 7 7Mdold]
o sgdsh= F2EZ+= NOUN database(Horst & Hout, 2016)
oA 25% mlgre] H&wet 35% mke] WHEE 7H 10749 7
BEAE AEstyth ol Aokt Mab o) st F<l

e do

pal



oH.

o o 171] 1071 7Vgois] & 7Hd=Aol diet AA| 4
o & A FAEE B7RH shA, 7HE AR
B2 A2 Yed £ 7 o9 ¥ EAIE A% 87 =& 7t
Joisiet THIEAE eI dEe AA o H EAt
M A 14, A @2 Be 08 Fofolo BEEE W7t
St A3, FHF AgE 87 7HEelRle] AA o] FAEE 1.07%,
87 7MIEAS Al =4 e 0. 44%?_1 A2 e
Aol ARE THoIRIE THIEAES (B Dol I o]
2TE0] A" oo 3 Hoxet ATHES (7% 3)9]
AT

3

ﬂ
rlr

3) =Qly| M2k

£ AFolA ARSE Al 7R Aefy] ke AYPAHAd &
Beverly, 2004; Justice, 2002; Sénéchal, 1997, Walsh &
Blewitt, 2006; Walsh & Rose, 2013)8 AEs}o] 445190,
AR = 7 A LRoE AJYEES AH8S olsofA A
= °‘°1 et AR AR AFHE] wet wig]y] 7 E3ko]

= AFAE olopr] ¢ °1-r71 oA 23], AEsh] 9 e
st7] &5 IFolA 13], F 33] kEHeh Ao] ggle] A&
sp7] 9 digstr] Al OPEOIW Exol7t 139 kEE 4 A%

2 ) ZeeEg Trskson, webd 10879 A &
5= 59 A4 RHOE EHE e B A7 AFolA

Sl 3037t HE=5 Shoitt.

(1) 2™™ 2ol |(eliciting question)

o] nol7] 982 wA|AQl S HAloE ofEo] Exols
2 AAEI ofsolA Mz of
g ot TelE 4= e 713E AT, AYrlel 554
o2 ZofolA sk 7| Walolth AvtAbe ARl AlRkE A3
HEYR 3037t x3d B4E dois & FRI1"ES 7H7)
o O}FAR ‘RS AMESte]l BHOIFE AFHoE ZolETHd:
‘Hrb AE YPA?). ofksol AukSE B AFA= HoF
I Zptele, QRMESE Aol & W o FAEZ KA A4
dol] olA Hzt IFAY). ool ofso] ek A=
EHOFE LolETHC: "ol Fulof).

(2) 7™ E&Z5}|(noneliciting question)

o] Fe7] ¥ AFAVt oFsolAl ZHOIFIE LEAPIL ©]
€ obsel YEHCR o5ohs AE FHE AT A=
SHoRP 2okd 242 Aol T, FROFI7F AdE olop]
ofs] AEg el “Ful7k F7E ARA?). ozl AHuksst
H o AARs HorEta Agstskal, eRket A g ek
THA o= kRl

(@) Tl=dt|(comment)

o] Y7 FFL F 7 AP AT 2, HYT| 2
T B¢ ATAPL ofsolA RS oK ¥ EHOIFE Y
S5 LE2A7|E Aol dAte B0 2k H= ¢
ol ¥, g £ Al & W wHHES|A] gjofETHe]: “Hu)7t

r.?L ]

gRI9| M| 7HX| ZHGi7| T M2 SEHY| OtF9| M3l 5o

492 AH.). oF5e] Bk ofRsk uglo] AT ofF 2
HoIFE 425 gper

3. Az &Y

¢
©
Mﬁ

wigl7] AR/ARpo] EEOIe] e -8 B oI X
AAsgon, Qved B0l 04, Bedt o] 19Me =

=

st} 8 BT A% L B/l W2 olFis AUS
AES] Siste] SH HpER 24 loIAe) Sl it ]
T
45280l AEE vlw PEsigon] ol gstel 2 Mg

A 7k 8019 9 HAY HE HAHR)x A4 137, 43
71, 7871, 1037 5@‘5# Ste O] YEHEAEA (two-
way mixed ANOVAYZ AAISHQTE ESE of3jslks 45 H|w
517 oto] ZF A2k ¥E dAdHE HA(one-sample t-test)S
AAtFLE BE BAH BEM2 SPSS Statistics 21.0& ARESHA

o
4. NEE

AL 2 FATAEE A S ﬁ‘?id(% ofgle] et 8 % &
Aol 7t Aol AE=S dESP] fete] AojgE]et v
gl Afet olwl AolAEAr 11 AASE 2R AFAT 2
Aol FhE B SARel el AR 20%5 TR F&
stof ZAAE 2 A B S SRS BUlsklth AA Aw
of ot ek SARF 2H AR A= vlgR FARF 2 Al
2es FHoilon, 7 AR 1) FRskE ATYEYE ook
718Z SlolFAEA, 2) Ak B Qiks Al ARl Fxekd
AIYERE F5] HEHS AlTstgeAl, 3) W7l S 3
7} a7 AEAEA], 4) AA 3719 AP 9 Hxp) AEFP=

Aol el 39 Az Wikl WEgR sttt 1 A1
AR 7E AFEE 100% 34 FAEE 95.37% vebgch

= JlgE7 2ot

7t g Slo] BE $740) ZEOIF] the 48 L Helof
9 Wil 1esA Aske B 20 Yok BE Ag] Wl
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g4 AR 202 290l Bokout, 108)7] Y Foji
g4 ARs), A B, AL wom Sgdol &
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Table 2. Descriptive statistics on novel word test at each
session by reading strategies

Receptive novel word test Expressive novel word test

Session Q1 Q2 T Q1 Q2 T
(n=20) (n=20) (n=20) (2=20) (n=20) (n=20)

3.30 3.40 3.75 .10 .10 .05

ISt Qo @oy @6 (3D (3D (22
ond 4.85 4.30 4.15 45 55 .55
(1.760) (.05 (1.53) (.94) (76)  (1.23)
3rd 5.20 4.55 4.65 1.40 1.20 .80
(2.0 04 (193 (1.23 (89 (1.11)
4th 5.10 4.55 5.25 1.35 1.40 1.30
.02 (188 (192 (131D (1270 (142
5th 5.45 5.35 4.75 2.56 2.55 1.65
214 (198 (1.68) (1.700 (1.82)  (1.50)
Gh 6.50 6.15 5.15 3.05 2.55 2.05
(1.73)  (1.23) (1900 (1.96) (1.50)  (1.73)
7th 6.35 6.00 5.55 3.75 3.05 2.95
(179 (@189 @1y (12 (16D  (1.70)
8th 6.90 6.45 5.70 4.10 3.45 3.05
(1.12) (1670 (198 (.75 (1.88) (2.24)
oth 6.35 6.40 5.70 4.30 3.75 3.65
(179 Q47 @25 @349 177 (30
o 68 6.55 5.85 4.90 3.95 4.05

(1.81) (161D (1.8) (229 (1.8 (2.33)

Values are presented as mean (SD).
Q1=Eliciting question: Q2=Noneliciting question; C=Comment.
The total number of point is 8.

2. G| F=F Y ARHO| g EAHEA Fat

A7) A 7F FHoF High £8 9 HHF AAF
ol Zjo]7} Ql=A] dotiy] flsto] 103715 471 AI-(13)7], 4
371, 78171, 108)7)) 22 G408 FEste] Z4to] Al & A
Zol| i3t o] AEFEARLA(Two-way mixed ANOVAYS AAI5}
dck. 1 A 80139 A A FaIL FosteH
(F3,171=50.156, p<.001), ol mZ Bonferroni AAFA% A%}
781719k 108)71(p=.112)% AQet ZE AH 7+ 53 Ao|7}
FASIHTHpC.001). &, 1371004 43)7], 43]7]01A 73]7] 7t
£ o] [t FEAoL, 73171014 103)7]0= 3
o] Fofgt gAfol YERFR] ootk JEy Fglr] Ao Fa
I Fo57=.279, p=.758) B A7 A AH9 4528 ant
(Re17=1.666, p=.132)& BAHCRE FoHA] 4ottt ®EHIF]
9 AL AEY Fait FeFACH(Hsi)=  166.358,
p<.001), olo] ©Z Bonferroni A-HA A3 ZE AIF 7 ¢
B Zo7h FOSHATHpC.001). Tt 48013 AARL upzirt
A& H7| A FAINH57)=.776, p=.465) L H2l7] HF
I AHY AL G F171)=1.194, p=312)= EAHog &
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Figure 1. Performance of receptive novel word test at each
time point by reading strategies
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Figure 2. Performance of expressive novel word test at each
time point by reading strategies
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GAHE A (one-sample t-test)S BN
Jeu e AZY 2E 7]oA AT WdAES § HRol
9 el 8HETt RoSHA AL ofFE S5 AoE UEHO
o, mEbA HEES 72 FEole] BAS AASIGt 1 Ax
RHoFYL WE MO HE 37|19 o] FAHZ 7TEY &
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Table 3. One-sample t-test results on novel word rest at
gach session by reading strategies (test value=7)

Receptive novel word test Expressive novel word test
Ql Q2 C Q1 Q2 C
Ist 849" 801" 881" 100.26" 100.26™ 139.00”

Session

2nd 5487 5887 832" 31017 38007 23.37"
3rd  3.947 5387 5457 20347 29.007 25.097
4th 4207 5.84™ 409" 1931 19.677 17.98"
5th 3.247 3737 5987 11707 10937 16.007
6th 129 310" 4367  9.027 13247 1279”7
7th  1.63 244  3.077 6847 11017 10.65"
8th 40 147 294" 4717 8467 7.90™
9h 163 1.83 258 5167 8207 6517
10th .37 125 283 410" 7277 5677

QlZElici_ting question; Q2=Noneliciting question; C=Comment
" p<05, 7 p<01, T pC.001

V. =2 & 8=
2 Q7 okah Alnlel W] Al Helo] AT 4 g
% 3 ARQT AES £ A A A A2 e ok
o3 Se] 71 maHHel Heo] 2K AESHTA 39

i

28] 55 2+ 108)719] Hgl7] & ¥ 199719 108)719] <
Hugs o Sxeie] et s8oif 3 xdH 3
A g710] wis) FASA worA, Al 7R Felr] g B
w8019 2 HolF S50 aIQ A0® depdn. S,
4Z HHA 4Rlo] okgolA BAHCR MEL oRE Xav‘i—@
24 oFso] FHoIFIE JBHOR AUSEA She A HIES
of oS AALHA eBAAN SEFE Y BT M2
A S50 Bl SPakAT

Jet Al 7k Hely] ekl FEIe Edolslsh Sgols]
RO UERA] eioked, ofs 2 Aot 54T I Al
7H A7) AR AR AR A3 Walsh & Blewitt,
2006)2k= ©E Aot Walsh & Blewitt(2006)9] A7llAl=
F 431719 Hey] 5 5 olF 1gojFlel A WY R
shie} 213% Aralr)7h gsblol vlaf o] w9ton] £
AR 94 ol Aolvt Qigieh. Eak EHoIFe] A9 74
A ABS)7} &5l Hlg) £3go] &orom, A AR5}
719k Aol QAT HHH ARP I ksl IokE S 2
ol Qigitt. wetd ARt 1 g9t Aglo] 8ol
S0l foJgt G vl = 437 A=)
R e e
oﬁt} A2 Ytk Walsh & Blewitt(20069] AL ut 3
Al oF5g tpoR 97he] BRolfiE 43)7] B9t Shdlel 1 4

1w
o

18 o L 10
N

rlo

>
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ml> _>.i

gRI9| M| 7HX| ZHGi7| T M2 SEHY| OtF9| M3l 5o

533—3‘% Hwstgon, B A4e 3-6M19 ofsS tifoz 8749
& 1057] &t F5otel £PYL Blw AESIY of
3] sl&o] d¥o] 293l WSE RSt AL _’E:T‘ﬂ (Dale
& Goodman, 2005), & Aol & 2 7] F50] M
9] FEWL e A g2 A2 A+ B9 ¥ ‘ﬂool o =
WA Fe 1 olFE AAShE 4 Slrk AAR 2 Ao] FHolgt
3A oFsEY FHEE AEJE doe 48 ¥ AP BF
A AEst] A gt 47 *V*Oﬂ/ﬂ AA=A 7P
=9t ol AA ofe TS IR T VleFA AXLtes HE
EAog B d7E dF HYE F3 1 Z9E FAEHL 1o
= 99 ‘ﬂ"éi OE 237t &2d 5 S ARITH

o APATFSoIA T RO YR ofsE0] $8oFE

3 ¥

SESH 4 9122 Hs AL FshH(Robbins & Ehri, 1994;
Sénéchal & Cornell, 1993), & Aol 137] ZF 803

FYo] Bs HFojlA Bt 37 oleE AukEEC] 40% ol
oldd AL HY =T AL ot Eg Walsh &
Blewitt(2006)9] AFME A 71A)Q] ool |AE T2 ARES
Aoy, & AFoi= stte] oloprdofA] R0 g of9E e
Z515iH. olHet AJol& ﬂﬁ%?ﬂi l, YAHoF opfEEA Tt
oFst wigtof| A 0147} = A& S9E "ol 487t
T8oi9it ol 55 1 A&sl710] vjs] antAd £ 9o,

FUT Wl WEAOE ofFIE FEAIIA T Wl W&
3] A ARSI R G Aol B 4 Pee &
29 % 9t

B ATONE SAA 2w A b A de b

= FYetA gekoy A Fadke fosiild H *ﬂ 7H
Ao)7] Aol BE of5EY £8& 9 HAF &5
ARl AoE A2S Wtk Al 71X #o] AIH(13)7], 43)7],
78171, 108)7))E2= 1 ¥ Zo7t |2t ggtont, B
o Aoz 37d BHS 5o AA FHAF BF 4500 7t
% He] =gt Aol FolQlA] Yot A} 5ieirt. olE ot
7z Z7uitt ddEE A% (one-sample test)E AAGHAT.
EEOF‘?Q 7HQl 8 HAMCE stof 8719 HE FHitold]
Sole 7] A 3719 71 7P H Aol FOlRIA|
ﬁEO}J_X]' SHoL, e Ao e 37]o)A ARGl 8het
FOlolA Aokor wEbA & Ae] dIRES 103]7] <t 870
9] ERojFE BT FESKE Ret Ao yehgrt ol HA
#Z 72 A8slo] EAS AASIon, 1 Ad #HoR: B
= Ao mE 37|04 HAko] 7HEA [FololA A2 AeE
e} o tiidRbEol 103]7] < Bdoi3= 770 niut 558
Ao Uehgth $80i3e AFH ARV 63)7|1%H, -
2 ARV E 83)71RE A% 73 KoeHAl Aozt Y] got
ERolFE Hast 770 555 A0 Yehgon, A&s|le &
£ 71ollA s8go] A 7R oA Wkt &, 4801
319 A% 7749 ExolFE FES7|17HA] AR Akl AHA 4
o717 7P wskom, 1 thgol 1A ARSI, H&st
7l 70 EiolR] S5l Aufgt Aos vehgth Yok,
A{A AEoh|7t 1—301143 5ok 59 EHoAE 7
TEHQ Y] Ml AoR FRIFArt. Baddeley 5(1998)
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of E2H, 2 oFE 5T wol= ¥ & FEE A
HArehearsal)stHA AZstal 7|Ysts SRF27t 58514 2H&
sl=d|(Baddeley et al., 1998), ol=gt ] Zdﬁ%
710 HolgHA AS407 ARgsle
(Flavell et al., 1966; Henry & Mlllar, 1993).
O}ﬁ o @A Al%(vocal rehearsal) A ARSol:

AP f AT A ols 5L S2HARIE +PHRyu &
Ha, 2016) 2 271719 #ﬂe—,ﬂ(Lee & Yim, 2017)°] &ok4

8 WU UUAPEIE 3 et 2, A2 e 9
A7) OREEE A9 £ e olf] 5o r

Stk 2 ol AT Al ) B Ak ke e
A7 Al B Ade BER G zé-srsm el M4
WESPI} Sgol8l 45 Sk 02 Aol v wwd e
F53 g,

S 2PE AR, A

v A

Awoh7|Eo =271 JARE 7
MY ExJFE £58 AoAe AHE dEse 548 3
g5 HAd Fo] Zulgth 1A AEsh]et Heeh] BE A
P27} obgol BEojRE SeEOA ok5o] AZE ofFe]
A2 wZEE Aol U, Wbl BHS T W
B wEdon EeR: v 0d ARl SUg Wold
Yol 45tk e FxRE(E2)0] 5t He dEs o=y
ofzo] HgJ7lo] FofslA fkgtth= o] th=rh. Whitehurst
5(1989)9] Aol mEw # A7o] A8E HYH Bgsivlel
2R3 Amsple Ala oksel Agh] 3 Fo] Al B
52 59 okgg Aglo] oIl dshldialogic) = 4
S8 (interactive) 7191 ¥, A&s7le HY710l oks2
MAAZI71Eeh= Aelo] #o] Y82 e Adsle W49
i3kl (monological) #gi71olch. W2 APAFSoNA thsH] 3
9719 Qdof X a3 AFT HF Y=dl(Arnold et al., 1994
Blewitt & Lagan, 2016, Hargrave & Sénéchal, 2000; Elley,
1989; Mol et al., 2009; Wasik & Bond, 2001; Whitehurst
et al., 1994, 1988), & AFolr= M 7t Aol= [ofstA] ¢
U2t ool A HAERE ojsl= HHEH] Hgiriel
SSPI7F o2 T 7HA] tigk] A7) B4l His) AR 4801
EEZ 5017 ARl Alte] Ao A HYowHN AY
AT 2SS Y5 Ak 2HE ZRlskglth 3] ofs=olAl
Bx0jse A ASIRA st Bxojlel BEES WA
o silel Yol 89, OHEAPA oI ol X0
W4 ARG s 2ol vl olfl 2% #5 S5/ Witche
oA HAHH AEsy| AFY AITHY BEYS UG 5 M‘ﬁ‘:}
® A7 Agle BES off shyo] £ E4Ees A
Al o), AsAer AQ7|oA ARlo] o7 Sg9] AEZ H

I

P

¢
E

it
o

I

Zi-lN

=

R 30 AHE 4GS 0 o5 ofF) % 72, U4, e
3 s 334 9L AT BT we AYUTES ¥

I

SPH(Bus et al., 1995: Senechal, Thomas, & Monker,
1995; Sénéchal et al., 2008; Whitehurst et al., 1988. 1994;
Wasik et al., 2016), 7Fd23] RS H|ESE thofst JBZAE
A8% A FA4S AHT 5 U0t EF Dol
o159 A9 A WAL BET olFl e T} AVHUL B

=
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PATLE 1T w(Alt & Spaulding, 2011), & Ao
o Zro] Ut opEHto] opd QAR ofF e Hlw A
S SRt E OE 2t 222 F deZ FodfoF
ALABAl ofs2 URHH o R o (lexicon)oll ARSI Sk
ofg]gol A7] whize] M= of$7h & QoA FoiFE o
QulE fFole H ool JouR, AR ofsolA
dh opsat 5USH o] Z2EFE HBs|ole ARHY 4
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Ql Y7 FAZH A 28 AR HRIth &R & A
oA 103715 Eade W FHIF 875 BT G55 = 18
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T 9 b2 3¢ 55 THHeE e YY) S ZREF
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