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Objectives: The purpose of this study was to investigate whether parents and teachers're-
ports on emotional behavior characteristics of Korean mono-cultural and culturally diverse
children are consistent. We tried to identify whether the strength (prosocial behavior) of
emotional behavior characteristics significantly explains their language ability as a protec-
tive factor explaining the language ability of culturally diverse-typically developing chil-
dren (D-TD). Methods: Participants were 18 Korean mono-cultural children (TD 11, LD 7)
and 32 culturally diverse children (TD 16, LD 16) aged 4 to 6 years old, and their parents
and teachers. Emotional behavior characteristics were measured using the Korean version
of the Strength Difficulties Questionnaire (SDQ-Kr), which included the strength of pro-so-
cial behavior, and difficulties of hyperactivity, emotional symptoms, behavioral problems,
and peer problems. Results: Parent-teacher reports on the emotional behavior of each
group of children were consistent, with the exception that parents perceived their chil-
dren’s difficulties higher than teachers in culturally diverse-language delay (D-LD) children.
In the Korean mono-cultural children group, the teachers’ peer problem report explained
the expressive language significantly; whereas in the culturally diverse children group, the
parent’s hyperactivity report significantly explained the receptive language. In D-TD group,
parent’s report of prosocial behavior explained receptive language significantly. Conclu-
sion: The importance of parent reports was more significant in culturally diverse children
as the parent’s report significantly explained the receptive language. In particular, in the
case of D-TD group who had normal language ability, it was confirmed that children’s pro-
social behavior reported by parents could contribute significantly to language ability.

Keywords: Culturally diverse children, Parent-teacher reports, Strength and Difficulties
Questionnaire (SDQ-Kr), Prosocial behavior, Language ability
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e} ob5e] AHAE 5495 ok « sl o
Table 1. Parent’s characteristics
Variables K-TD (N=11) K-LD (N=7) D-TD (N=16) D-LD (N=16) Post-hoc
SES
Father's education 15.82 (1.662) 15.00(2.517) 12.69(1.887) 12.73(1.944) K-TD>D-TD**
K-TD>D-LD**
Mother’s education 15.64 (1.206) 15.29 (2.360) 12.25(2.793) 10.71(3.646) K-TD>D-TD*
K-TD>D-LD**
K-LD>D-LD**
Mother's nationality
Korea 100% 100% 0% 0%
Vietnam 0% 0% 43.75% 56.25%
China 0% 0% 37.50% 18.75%
Philippine 0% 0% 12.50% 12.50%
Cambodia 0% 0% 0% 6.25%
Etc. 0% 0% 6.25% 6.25%

Values are presented as mean (SDs).

K-TD=Korean typically developing children; K-LD=Korean children with language delay; D-TD = Culturally diverse typically developing children; D-LD = Culturally diverse chil-

dren with language delay.
*p<.05, **p<.01.

Table 2. Children's’ characteristics

Variables K-TD (N=11) K-LD (N=7) D-TD (N=16) D-LD (N=16) Post-hoc
Age 67.36 (2.04) 67.86(2.01) 64.19(7.14) 64.00 (9.60) -
Receptive language® 52.36(7.15) 42.29(10.63) 43.13(9.71) 38.63(7.21) K-TD>D-LD**
Expressive language® 49.27 (5.39) 40.14 (9.06) 41.81(4.86) 33.75(7.60) K-TD>K-LD*
K-TD>D-TD*
K-TD>D-LD**
D-TD>D-LD**
Receptive vocabulary® 68.82 (7.59) 54.00(14.70) 56.88(11.61) 39.69(15.86) K-TD>D-LD**
D-TD>D-LD**
Expressive vocabulary® 69.18(11.57) 57.71(13.05) 59.50 (6.02) 43.25(15.81) K-TD>D-LD**
D-TD>D-LD**
Language ability (parent report)® 12.64(1.69) 9.43(3.69) 10.75(2.11) 8.38(2.47) K-TD>D-LD**
D-TD>D-LD*

Values are presented as mean (SDs).

K-TD=Korean typically developing children; K-LD=Korean children with language delay; D-TD = Culturally diverse typically developing children; D-LD=Culturally diverse chil-

dren with language delay.

*Preschool Receptive & Expressive Language Scale (PRES; Kim, Sung, & Lee, 2003), "Receptive and Expressive Vocabulary Test (REVT: Kim, Hong, Kim, Jang, & Lee, 2009), °K-

orean Brief Parent Report (KBPR; Han & Yim, 2018).
*p<.05, **p<.01.

D-LD At 38.6374(SD =7.21)0]3it}. A} E-A(Bonferroni) A
A3} K-TD Ao 4=-§-210f= D-LD Ftte] B|sf -2 =5k
TH(p <.01). o}52] F3 522 K-TD Ftt 49.277(SD =5.39),
K-LD ¢t 40.147(SD=9.06), D-TD Ztt 41.817(SD =4.86),
D-LD Ftt 33.75%](SD = 7.60)0]3t}. AFEE-A(Bonferroni) AA]
A3}, K-TD Ak :13¢1o]= K-LDH(p<.05), D-TD (p<.05),
D-LD (p<.01) ko] v]al] -2J5HA] &34l D-TD Fehe] #3131
°1%= D-LD FJeto] Blsf F-2J5HA w4 tHp <.01). o}5-2] =& ©f
322 KD Aot 68.828(SD =7.59), K-LD ek 54.00%(SD =
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14.70), D-TD ¢t 56.88F(SD =11.61), D-LD ¢t 39.69%(SD =
15.86)0]9Ck A}5-54](Bonferroni) 41A] A3k KTD ete] -4
o}#}= D-LD o] ulaf f-olal] %3k (p<.01), D-TD Arte]
& ©1%]%= D-LD Ftof| Blsf| F-oJskA =8kth(p<.01). o}-5-¢]
13 0)3)58L K-TD et 69.18F(SD =11.57), K-LD A&t 57.71
Z(SD=13.05), D-TD A%t 59.50%(SD = 6.02), D-LD #|tt43.25%]
(SD=15.81)0|It} A} E A(Bonferroni) AA|] A3} K-TD Atto]
39 ©|%}= D-LD FJehof] Bsf f-2Js1A #34al(p<.01), D-TD
o] 39 o9 D-LD ko] v|s 5-oJ51A =3hthp <.01). F
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7} B st olE9] A 9101532 KTD Fet 12.6478(SD =1.69),
K-LD At 9.437%(SD =3.69), D-TD #gt 10.754(SD = 2.11), D-LD
At 8.384(SD =2.47)0|%lt}. AFS-E A (Bonferroni) AA] A,
K-TD ko] &AA¢1015-32 D-LD et vsf f-ofs1A] =8kt
(p<.01), D-TD Acte] dAfjelolsE = D-LD Hetof vjs) 9-2jsf
Al #34Hp <.05). 052 Adofs2o] it AlF-2Q] 8- Ta-
ble 20]| A 4|5}t

Ot 27 e MEX|SDQ-KY)
2 Aol oo HHNE SAS 2ol ) ahtol
o 7FH W AAER|(The strengths and difficulties questionnaire,
SDQ-Kr; Ahn, Jun, Han, Noh, & Goodman, 2003)& AF&-5}53C}.
Sh=ojt 7Hd W A=A(SDQ-Kr)+= Goodman (1997)2] A&
A& ol & Mg 210 2 Wk 4-164] oF5 H H4d0] 424

Z46h= =7oltk SDQE °f
307 o] ol = Alg=w, o Yl v Itk ohufE} 1l
Holo| A= de] AR5 31 9ItH(Goodman & Scott, 1999). SDQ=
oES] 3 E A} 53 o] Zhkb AR 2 9lem,
718 o2 BAMESAH = CBCL)7} ob5-<f Hdofet +
2 243 S A e, obEe] AR gMEA Al

FEITE FHES Ak B S5 A FBE (pro-

A-&-(psychological adjustment)&

social behavior)' 2 Th& AFRE& BRI, 3791, 5+ SAS
SUSHE A2, 145,11 200 20| AL YOS 419

shela = AR o] glom, 15 T
ot 71uk3] QJR| AL Alke E
2, 10, 15, 21, 25%1 E5}o] g1, 21, 258 %f%}i o iﬂﬁﬁiﬁk
HA 2/\}(emotional symptom) = &, &bt 2= WH} S4F
< 2FEI= A0 F 3,8, 13, 16, 24 —Erﬁgo BTt Ys2A
(conduct problem)’b A7) o] BiALs|A s
hej= 713y B3t oJAst HAR 5,7, 12, 18, 228 Fafo] agwm,
F2 o 23t ‘HEal A (peer problem)+= E&|of| A 7
1S kot Ea| i EA1E E3elal 6, 11, 14, 19, 239
11] 11, 141:& .“:L'_‘E 10 of XHZ-IB]—E]—

=17 'J%‘%(S% b, & BYPSGED), A4S

223 EAHEAIED), 2

~
rE
Moo
0
o

Mo e

oot i

o O

o o o

> ofl oo
1, mlo _l

o
o
A
9%
voI'
offl
Md
;
Hu
o\%

D), T 2BEF
Ao 9tk SDQ-Kr AbEate] Rzt B 151dS wje]
=5 BRIRh Ad), AARAIEAL AR s AR
A5 92, AATA) 84, BT EA| 94, EAHEA 892 ELQ 3t
(Ahn et al., 2003). YA YUX|E(internal consistency)S LERY+=

00 > HU
it
53
_\::l
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Cronbach’s alpha Al A3 X8k .65, 11385 .80, A=
Ak .61, 3Y55A)] 50, A .630]ATHAhn et al., 2003). 71 E}
S B0l 2k B GeloA] H] QAT QAFELE S olsh]
Bl = A0 2 et Ahn etal., 2003).

SDQ-Kr&- & 574 Ao o= H4dwo] glom, &
A 7o) 451= AFS)R| e85 (prosocial behavior) 55
of) &5}+= 2+ 345 (hyperactivity) 513 HA157
tom) ST.‘E'_— E 8(H%—Er?ﬂ](conduct problem) 553}, 2| =4 (peer prob-
4] o 5ol BHAEF AL W
loleh 72 7 HE(9] o e, el sk, o] 1
oF) = o] FoA glom, Er?%} F 027 Az ??_‘:} 3ol
o 8] oL ick 7} 20l B 4 9L, 0%40] 45 Uk 2l
222 104, U9 231& 407<4o]cq AR =2 _’_i v}l s)

AL, WS S 5 alAISoH(Ahn et al, 2003). AiEA] 9F
Appendix 19]] A|A|5FSAL

ol
3) LA

0>y L

}emotional symp-

1>
rlo

5t O M=(PRES)

2 %?LOHH% Ay o 0] AW Aol st
=-8-910] 9l 333 10] A (Preschool Re-
ceptive—Expressive Language Scale, PRES; Kim et al., 2003)E A}
$51910) PRES= 0} 52] 910] ofao} 37 9ol W AAH 4

o1z
Sl B2} A BT cloftieksZo] 2640 oH%Ph ob%
S0 4§ W EHIOS S 24T 4= 9l 551, o] EL Qo]
o) ool T8 HEEA 2E 1 EhL glo] HEHR)
R PN

o] BABE 54
Q5P 918l 2 A
2 k1o, U] ZEHKTD,
LD, DTD, DLD)S| 45 5 48] Aol 4547 51
AHLAANOVAY S ST, B8], S 54 3 o)
5 AU EFHE AL A (three-way mixed ANOVA)2- AIA5F S
H, A2H4: K-TD, K-LD, D-TD, D-LD) X 2 317A}(2: Parent, Teach-
er) X
duct problem, Peer problem)o]] w2 A5 A5}k AR EA
£ Bonferroni AFEAAL AA5FIL) 3= Thl 23} 9l o} RE)t
o G I BBy TS 4
WAZ Belshr] o) Tlols HEA
(2 ollc w9, 31 el

Z1
01%

F7 51913 4: Hyperactivity, Emotional symptom, Con-

7|4 (Pearson’s product

moment correlation coeff1c1ents)%
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S} 9l th s} obs e e
o= EFskaL AofsEo] H4 e
Aoin8, ) 5 S AV L AL AAPE B T

5171 S8l TAA th3]HE 4 (Stepwise multiple regression)S
AR5 B A to] HE EAEAL SPSS ver. 25 (SPSS Inc.,
Chicago, IL, USA) & A}-8-3}5 Lk

Sz

Ul RITHK-TD, K—LD, D-TD, D—LD)2| HMIH= EA9|
Ho_wAtET

RIS L (@IS AT, B Al E
Aol thske] K-TD, K-LD, D-TD FJchof| 4 o] Fr-m AL 1 319]
A o FE 2RIgE A}, thAl 74| A8 4 Bl A] FEL-
*} K1 7EApol7h foJ8A] ¢k A0 2 Upeh RLE- AR B
= YIS HAATH(p>.05). 12U, D-LD Fhof A= A=
ol YA FAHE=3.236, p=.006), 2 FA(t=3.643, p=.002)°]| 4]
FLE-AL ZF 2ol 7t frefatglnt. &, D-LD e obgo] AASA
of sl Fi= 2.443(SD=1.75)& Foigt HHH, WAL= .88%]
(SD=1.26)= 3131, T Ao thal] = 3.315(SD =1.45)=
Hojah uhy, WA= 1.6974(SD =1.08)S FLojato] Fm 7} wApo
HJgl Fls o =A A8l

TS

lﬂ

O

4| RIEHK-TD, K—LD, D-TD, D—LD)2| HMI= EA9|
xto|

PRI EF %) 0| A K- TD ek 7.09%(SE=.526), K-LD
AL 5.71%8(SE=.659), D-TD A2 6.6674(SE=.436), D-LD

-2 6.387(SE = 436) HHorow Y] Atk 71 2ol EAH O 8

Table 3. Strength and difficulties by subgroups

Thzs} obge] AAE 54 ot

I8,

~
Ho
ok
o

fofata] erh(p>.05).

oA K-TD Fehe] a2 2.133(SE=.261), K-LD o]
B2 3.028(SE=.327), D-TD Atko] -2 2.398(SE=.217),
D-LD Zete] B2 2.764(SE=.217)°]%2™ Y] Ak 71 2o =
AR ‘rr—/] SHA] U THp>.05). Y AR @I
A5/ e A, Aol v A= 135 (Hyperac-
tivity) 2 73 K-TD 3¢t 2.91%(SE=.518), K-LD ¢t 3.29%(SE=
.650), D-TD Atk 3.562(SE=.430), D-LD Ztt 3.417%(SE=.430),
A A5+ (Emotional symptom) 2] 782 K-TD et 1.778(SE=.338),
K-LD Atk 2.797(SE= 424), D-TD A&t 1.28%(SE=.281), D-LD
At 1.667(SE=.281), 3f-5A|(Conduct problem)?] 73-¢- K-TD
At 2.23%](SE=.429), K-LD At 2.577(SE=.538), D-TD Atk
2.50%(SE=.356), D-LD ¢t 3.477%(SE=.356), 2| ZA|(Peer
problem)2] 73-9- K-TD #tt 1.598(SE=.423), K-LD At 3.43%
(SE=.530), D-TD Z&t 2.22F(SE=.351), D-LD Zt} 2.50%(SE=
.351)0|3ick

oA Y] Hehe] Aol A S = -2oJ5H4] ghekon) e
WAFEE FRO) B, W5 0] 33} 4F e Aol R-Ogt Ao =
UFER AFS-EATS AARE X, FLit B 31 A] D-LD ko] W
(M=3.25,SE=.236)-2 K-TD (M =2.09, SE=.284), D-TD (M=2.20,
SE=.236) FJeke] o] ula) Solsh &2 Ao 2 vepyt
(p<.05). ¥F, WAL W 31 A ] ko] ol SAH S 2 119
gk 2ol 7} USITH(p>.05). Al F- -l whE ek 7k Afol & 4
o, ThoJah o 419] Ak 7 2ol R2l5h QRLoLk(p>.05)
3ol 2] Rk 7k 2ol fofated DD o] vjs) K-LD
Feko] B frolsiA H> ZW% S 1l A0 = L THp =.005).
E3E, B FwAlolA K-TD F o] Hsl D-LD Feho] ¥ B 35
FAIE 22l Ao = YEhstom(p=.031), E2ZAoll A K-TD itk

Variables K-TD(N=11) K-LD(N=7) D-TD(N=16) D-LD (N=16) Post-hoc
Strength
Prosocial behavior 7.09(.526) 5.71(.659) 6.66 (.436) 6.38(.436)
Difficulties
Total difficulties 2.13(.261) 3.02(.327) 2.39(.217) 2.76(.217)
Hyperactivity 291(518) 3.29(.650) 3.56(.430) 3.41(.430)
Emotional symptom 1.77(.338) 2.79(.424) 1.28(.281) 1.66(.281) D-TD<K-LD**
Conduct problem 2.23(.429) 2.57(.538) 2.50(.356) 3.47(.356) K-TD<D-LD*
Peer problem 1.59(.423) 3.43(.530) 2.22(.351) 2.50(.351) K-TD<K-LD*

Values are presented as mean (SE).

K-TD=Korean typically developing children; K-LD=Korean children with language delay; D-TD = Culturally diverse typically developing children; D-LD = Culturally diverse chil-

dren with language delay.
*p<.05, **p<.01.
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Figure 1. Emotional behavior characteristics recognized by parents-teachers in each group.
K-TD =Korean typically developing children; K-LD=Korean children with language delay; D-TD=Culturally diverse typically developing children; D-LD = Culturally di-
verse children with language delay; PS=Prosocial behavior; PP=Peer problem; CP=Conduct problem; ES=Emotional symptom; H=Hyperactivity.

of Hlsll K-LD Fo] o W EeEAlE Bl A0 = yebgtt
(p=.009). ©]°] Hfg+ A3} Table 3, Figure 1] A 4|5} 3Tk

513 Crl25} 2 Ch2S OFS TITOMel 20|48, H3),
OlFI(4-8, E5Y) S B2 W AP} B8 HNUS
S 70 Ay
512 HU2 3} 05 TTto M2 24 0l 7+ AtpiE

3t B eh ol et Qlojis g, ), ofsl e
$, ), 19130 10710 ARG SR 25 ASA g
5, AT, HAFA BEBA, DA, AL H I AR
AP, TG, AASA WA, EEA) 7 S A
i A7k 4G lofselat SO A B ANBE B4
QeLOm(p>.05), EA T} H17} B 03 A FAE

(r=.513, p=.030), 27} ¥ 115 T EA|(r=-476, p=.046), L
2]aL WARZE 8 Ee A (r =553, p=.017) 7+ F-oJ ]t AaHo]
UrE}”E} T8 o9 s} ol Ak Hel AXE 544
Rom(p>.05), £H 03 5HT} WA} Hgh I EA|(r=
-.560, p=.016) 7t {23t ko] Uit 3h= @23} Uyl of
F(K-TD) A, gt T3} Ao gz ob-5-(K-LD) Fee
=2 Aﬂ H20 8 = A Ay}, Aol sE (-8, #8) B=ol3)s
& )T o3 kS Hol= AT 5492 FoloHA| %%
%4(p>-05). Sh TSt obs k] AR A% Al A
A} Table 49} 2tk
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2L 107H4] BA RS SR 7E Hargh AR A Rk, 1)
B AT/ e A, EAREA WAZF E A ARSI AR s

JE AT e Al A A Al A
%Odoi%‘?i?% R S HYl AR s 54 FEt

-386, p=.029) 0 & UEhton, F§lolsez
TRt HYl MRE 54 O*‘,%iEH}» 05). =& °1%s
AL} (p>.05), A
=-376, p=.034) AP} E
D%(r=.395, p=.025) 0. Uehyich thea} out
OP%(D-TD) e, st Ao obF(D-LD) HTe 2 A
FAo 2 A A, D-TD HhollA 8-%lol st Frrt
2% AR RFYE) 7 -F-of3t Aol ERem(r= 561,
p=.024), & o5t Fu7}F HARE AR FRE(r=572,
p=.021), @ I9}5 &I} R} B0k AR R[5 (r=.738,
p=.001), F57} B 15 TP E(r=-.632, p=.009) 2.2 LIE}E
t} D-LD Fjeholl A Slots=faf f-of3t ko] ehd A& =
L U2 (p>.05). 0915} WA} HAIRE AR

5 (r=556, p=.025), WA} 2 113+ EfEA|(r=-.594, p=.015)
Tt frofRt o] Ul th thies} obs Aeke] Al2(el A
4= AbE A3}= Table 53 e
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e} ob5e] AHAE 5495 ok « sl o
Table 4. Correlation matrix in Korean mono-cultural group
Variables Parent PS Parent H Parent ES Parent CP ParentPP  TeacherPS ~ TeacherH  TeacherES  TeacherCP  Teacher PP
K
PRES_R 286 447 -161 -209 -234 343 -175 -234 061 -451
PRES_E 513* 149 -098 -003 -.476* 398 -.387 -.389 -020 -.553*
REVT_R 399 101 -078 -297 -447 309 -231 -162 -053 -378
REVT_E 287 -.006 -.345 -154 -448 426 -455 -.347 019 -.560*
K-TD
PRES_R 109 126 034 214 275 076 495 -241 257 -.169
PRES_E 529 -236 377 373 -025 578 -225 -118 -022 -414
REVT_R 251 -597 106 114 -412 282 3% -213 064 -117
REVT_E 231 -505 -070 -145 -193 374 -161 -150 156 -303
K-LD
PRES_R 269 611 -034 =21 -062 401 -616 001 -623 -405
PRES_E 420 212 -124 156 -369 056 -408 -300 -304 -468
REVT_R 394 303 145 -258 -077 113 -517 137 -643 -.246
REVT_E 162 282 -450 101 -357 312 -7 -303 -671 -632

PS=Prosacial behavior; H=Hyperactivity; ES =Emotional symptom; CP=Conduct problem; PP="Peer problem; PRES_R=Receptive language; PRES_E=Expressive language;
REVT_R=Receptive vocabulary; REVT-E = Expressive vocabulary; K=Korean mono-cultural group; K-TD =Korean typically developing group; K-LD=Korean language delay
group; PRES =Preschool Receptive & Expressive Language Scale (Kim, Sung, & Lee, 2003); REVT =Receptive and Expressive Vocabulary Test (Kim, Hong, Kim, Jang, & Lee,
2009).

*p<.05.

Table 5. Correlation matrix in culturally diverse group

Variables Parent PS Parent H Parent ES Parent CP Parent PP TeacherPS ~ TeacherH  TeacherES  TeacherCP  Teacher PP
D
PRES_R 321 -.386* -037 104 =21 155 -024 -074 081 067
PRES_E -002 -139 -110 131 -099 195 037 086 -024 .066
REVT_R 170 -.266 -.020 -024 -095 310 .080 172 -170 014
REVT_E 218 -.376* -181 -144 -.300 .395% -071 055 -.040 -027
D-TD
PRES_R 561* -327 091 367 -114 027 051 -415 228 074
PRES_E 138 148 127 485 259 -.048 196 -.163 153 096
REVT_R 572 -333 430 309 071 329 207 -225 .080 052
REVT_E 138** -632** .089 140 -259 130 -039 -399 075 181
D-LD
PRES_R 147 -419 125 020 -122 259 -234 208 058 -145
PRES_E -011 -210 229 313 A7 261 -229 -038 165 -262
REVT_R 053 -142 267 089 237 213 -164 218 -132 -400
REVT_E 203 -298 136 007 -030 556* -291 -.052 207 -.594*

PS=Prosocial behavior; H=Hyperactivity; ES=Emotional symptom; CP=Conduct problem; PP="Peer problem; PRES_R=Receptive language; PRES_E = Expressive language;
REVT_R=Receptive vocabulary; REVT-E=Expressive vocabulary; D=Culturally diverse group; D-TD=Culturally diverse typically developing group; D-LD=Culturally diverse
language delay group; PRES =Preschool Receptive & Expressive Language Scale (Kim, Sung, & Lee, 2003); REVT=Receptive and Expressive Vocabulary Test (Kim, Hong, Kim,
Jang, & Lee, 2009).

*p<.05, **p<.01.

Aol ol wALS] EREA B =306, p=017)7F 2] & QRh(p>.05).

o oelg uotch % BRSOk UE Yo E ols  chestobs Eop w%g Solap ol als AT

(K-TD) B Q1o 2242l ob5(K-LD) Z}7}2] dloj's 2ol efat A4 5 B2 3mo] oJals Wi =149, p= 029)%0m), B
A

B 549 dS5HE Lok A FARCE ot o580l ofE felsH Oﬂéﬁﬂ—’?% MAE 542 THp>.05). o

[‘2. o;l:
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Table 6. Regression table

K(N=18) D(N=32) D-TD(N=16)

Node Dependent variable: Dependent variable:

Expressive language Receptive language
Teacher_PP (B) -553*
Parent_H (B) -.386*
Parent_PS (B) 561*
R .306* 149* 315*
[F 7.044* 5.249* 6.442*

K=Korean mono-cultural group; D= Culturally diverse group; D-TD = Culturally di-
verse typically developing group; PP=Peer problem; H=Hyperactivity;
PS=Prosocial behavior.

*p<.05.

3} o} Uk YOI A= ik oHE(D-TD) 2 ojrex|el ofs
(D-LD) 224 eiofseif Het A% 549 ofels
43, DD kol 480l chal 0] 7%
F) B =315, p=.024)7} -F-2Jgt o S S HY \::1 D-LD &
oAz sloliselo] el BAE S4o] folt 22 et
U] 929kch(p>.09). o]o] Tk Ul 8- Table 60l AIAI515A:

=o| gl 7=

3 Aol ThiEs) Ul e 3 Tl ob el ANAE
30 g ot A} W7} ARSHEA), RS} R e 3
2 RS} ol R AHAE EAL T 2k Aol ekt
L), b o} 3 el 9 B s} ol 5 WEe] BARE B4
Qo}5 2 YT TS Holr), hEet B BUES} o} 5
Tl et 3Ale) M3 o HABE SHo] dlofsele
A Aakr], FA.0 2 thR8} AN oHE(D-ID) Hete] 3
WOl S5 Qlojsele sl N E R0 2 NYE
£4 2 ORI FBE] ofseL flsk] Agshz 4
QLA Spela e 1A} Shick. 21 Zbol] ok kol kg3t gk

A, vl At B AR )l 1% %Li-ﬂ*} Hio|
Folgt 2ko] 7k L] grgtont Wil o) A E

4 o}(D-LD) Htof gtate] Frrt ﬂ_/\}ir,]— PARELS

EEA7} G2l o Wkl B usigich D-LD S A9t

K-TD, K-LD, D-TD ol 7 2 WS F50] F2 9 aAt

B 19] dabdo] Uehd A, 3tx7]9] ofdd ob-sat 714 7t

& HoA G AR H 7 AEE] e AR B 4 IS

OJu| gttt (Becker, Hasselhorn, Banaschewski, & Rothenberger,

J_

AN ZA,

(o]

2004) 2, AP el R = A AR R} T
Q) iz glovh B i WAL B10) UR7H AT Ak AR
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2 AFED R PR} IAL S Gl W 4] Za4o] PR
FtH(Minke, Sheridan, Kim, Ryoo, & Koziol, 2014; Mitsis, McKAY,
Schulz, Newcorn, & Halperin, 2000). $HH, D-LD Fthe] 7-$-ofj+=
chizs} 71e] 37} AT R0 2 o] ofd) 4o,
2 b ATe} 3 QAR Zatet 2 4 ckLee &
Choi, 2012). o]213t A= thed} 7H4 o] Fit 5 3t o] gh=t &
sl cfgtola7} AL A1 UG-8 ekl ofslot) 2
2749 A1) 219} rJalA gz Aol 7] 4 2l
S, o] ee] BAE B4 Aol el ek
SESEL} YO 22 1 S0 D-LD Aet0] KTD, DTD 4
ol W3l B B A0 2 e} Aol gk A0 2
K572 K-LD FJeto] D-TD Feho]| Hls) -f-2J5HA o gl 2
&A= D-LD o] K-TD Fto] vlsf f-ofshA| of wekom,
EefAl= K-LD ko] KTD Feko] Blsf 25k of @tk
ol= tith=9] ofs-Eo] AofdAd 7ok Atglo] 44
B W) AR E-S Bl Avke g dRES], B
ANellA= TD % LD Feh 71 2ol & BYH AsYA-ef AA|sh,
Aofrdz|do] IS5 o FE3T A4 3
g}l tH(Conti-Ramsden et al., 2013; Durkin &
den, 2007; Hart et al., 2004; St Clair et al., 2011). £3], W] A5
HE9l GABE SHoIH KLD Heto] DTD Hekcks fol}
A A e 2 3 £ 2571 ool Bt wieel o
ofsele 2 o st Y el BAA ) B whel

o = KT
Solat EAIS RolX) 9 4 98-S 3
7F

%Ev\mo

Conti-Rams-

wapopga}ulne 1) 312
ol8fl& 4= QtH(Kim & Hong, 2017). HHH, K-LD, D-LD 0]—%1}
o] A 7M1l QAtAF Y e B QAR THAIE
o] #& 7-F- =8k el BAIgle] WASH =AY 1% $), 23
A S A, EfeAl 7= A A UERg = Sl

AR, Rt el obE k] 7B ol syt F1t
5 ARSI AR, Eee A 213t ko] QI e, WAt
HeE B A e frof Rt Aol YElTE o) ol 552
AEE S0l A&A 2 & olofol o] Qla& Haljh A3
T2} YA|$HHO Kearney & Goh, 2012; Valiente etal., 2011). =,
A AN PE EAJO] AL RGP E 0] o} EE50] doj=E T} A
o2 PeiE 4 9on, HAH HHUE 54 ERRA: ol
ST HAQJN AHTIAE A 4=t} (Bagwell etal., 1998; Camp-
bell et al., 2000; Durkin & Conti-Ramsden, 2007; Lonigan et al.,
1999; St Clair et al., 2011). £5|, = A Q] 4L, L H o} WAPZ| B
209 Ef A B AACIF ol Rk Ao reh Tl A 7}
AolgSoll Wallsl= 2472 4= & FEdl= = AtHCon-

0%

g
pil
A
o
|
&

o)
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ti-Ramsden et al., 2013; O’Kearney & Goh, 2012; Valiente et al.,
2011, 9, Thizsh o} 55 ko] 79 4§ Slofis el ¥
S It £L0J3 Aol 1910w, THE sk o} ek thefl
£ Qlofiselo] A4} W] 45Hs DID ke 4§ olofs et
27} 8 e S FRET ola Aol Uehgt, 8
AL, D-TD Hhe ZutA 0 2 WAL B Hrhy: dipxo g2 B
27105 A o] ol ok ol s sl
Aolck ol 42 2] 5] o] 3k 419 °£HL

3 o] %z 53] chEst Aol sel 34 1504

P

o

rulrl

o
=

_\TL

o] 455 52 8510|1902, 5] £} 2510l 5 ol
X]9do] )iz D-LD Aol Al B ofglol mAl7} 23t A8l

B A S
3% Eﬂﬂfxﬂﬂ Aojeifhet HdE ¢ U= 2

O%—EAE]'(Bagwell etal., 1998; Campbell et al., 2000; Durkin & Con-

ti-Ramsden, 2007; Lonigan et al., 1999; St Clair et al., 2011).

YA, 8% TSt ok ke] EElol S 71 2 A
3= AT S AAPF Bagh =Y EA floH, thest
O} UTHe] S Blol TS T 2 B A E 5L
H7l B 13k 7oJais o|qick Tl Q] FAL 7= LAY
EE AlRle] PAS: flaH e R 2 oftlo|tolt §4i3)
22 A1 Rieto] 455 S AT B 54 7| R A
Ao 2 BolAl PAolw], Reh EAAL o] HH
Fao W5 Qof5elolE §oIgt 7]ots 2 4 SirkCont
Ramsden et al., 2013). 2145t E LA E FAISH o} 552 A3 4
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Appendix 1. The strengths and difficulties questionnaire (SDQ-Kr, Ahn et al., 2003)
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