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Conclusions: These findings suggest that the problem-solving skill is a key factor in
children’s social interaction and emotional-behavioral regulation. Therefore, interventions
aimed at supporting the socio-emotional and behavioral development of young elementary
school children should incorporate the assessment and enhancement of problem-solving skills.
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Table 1. Participants’ information

Mean SD
Age (months) 86.03 5.11
KBIT2* 117.82 21.38
LSSC-receptive language® 114.26 15.55
LSSC-expressive language” 113.98 18.42

Note. KBIT2=Korean Kaufman Brief Intelligence Test-second
edition (Moon, 2020); LSSC=Language Scale for School-aged
Children (Lee et al., 2015).

“Values are presented as standard score. ” Values are presented
as language quotient.
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Table 2. Descriptive statistics slolgl Ay, wE Holo] FHuiglo] 22 33 108 ¥x Yo}
Measure M s (Kline, 2015), Hlolele] 3714 7F9e 353k Ao ehir
LSS Receptive language 114.26  15.55

Expressive language 113.98  18.42 - o
0-|0-|—E.'— 1 O{HS 2] XA .S "ich 71 Ak
Situation judgment 84.09 11.72 2. 20isH, AonTHpiEE, BA - s B T SR
Cause identification 81.19 13.34
Problem-Solving Emotional inference 91.66  11.77 Adojsd, dojZAlsiad, 4@ A -Fs T 1 WAE
11.b .
skills Problem-solving 82.58 13.78 olsl7] 98 Pearson AEAS AASH A= Table 39
Preventive measure 74.35 17.01 -
A|A|o]
Total 8288 10.90 f 10}%"3\;@.; . e i me A = e
Conscientiousness 48.32 13.98 ?1_01“"_‘;{“0“ Eg ﬁxﬂ e Xo/q ¥E =38 T E]'LO]
Self-esteem 51.65 1283 H(=385 pCODSF foF A e EHAw, AR
Openness 028 1312 mA(=318, 05T RO BW Awe By w3 B
gerépf?ﬁ?? taking ﬁgg ﬁgg AsiEEe AM Y5 549 Fold AW(=-389, p(01)
ocial initiative ) .
c Il 0015} B AMRe 1y
CPSQ-II Sense of community 4951 14.26 e :TJ?‘ ":1 {‘: E}\L]H-ME]—'L o = .
Attention deficit 51.61 1193 Eh dofed & w89ol sHE FA¥ AW(=-28L
Anxiety/depression 51.67 11.95 p{05)TF fofst HA e HYou, I 9o toE gA -9
Learning/social maladjustment ~ 48.84 9.49 5 g BT BAFCE [olgt o] YEhA] 29t
Hypersensitivity/defiance 4976 12.94
Note. LSSC=Language Scale for School-aged Children (Lee et al., 3. HA| - sis ooy ofst Q0is2at QIo{2RE =2
2015);  Problem-Solving skills=Problem-Solving  skills  (Yim, -
2023); CPSQ-II=Child Personality and Mental Health Screening =5
Problems Screening Questionnaire-second version (Ministry —of
Education. 2019) . ol59 o5zt cojgAlsidziel AA WS WIS &
*Values are presented as language quotient. ° Values are presented ] - - s . i
as percentage score.  Values are presented as T score. oA dEsl=A] dotEr] sl PAE FAEAEE AHAISHA
Table 3. Pearson’s correlation coefficients
PS RL EL C.onscien— Self- Openness Persp.ective .S.o.cia.d Sense o.f Atter?ti.on Anxiet?r/ Learnir.lg/social H.yperse.nsiti—
tiousness esteem taking  initiative community deficit depression maladjustment vity/defiance
PS 217 101 .168 016 016 385" 318 113 -3897  -.089 -.268 -.190
RL 818" 233 .060 131 245 214 -.045 -.281" .086 -.199 -224
EL .205 .038 117 265 234 .030 -.203 .080 -.141 -.251

Note. PS=problem solving; RL=receptive language: EL=expressive language.
05, p01
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Table 4. Hierarchical regression analyses of language ability
and problem-solving skills on socio—emotional development

Dependent .
variable Step  Predictors Vs R AR F

1 Language 271 073 .073 3.95
Perspective 1y - guage 215 1193 .1200 587
taking

2 Problem solving  .351"

1 Language .235 055 .055 291
.So.c.i al. Language .189 136 .081" 3.86°
initiative

2 Problem solving  .289"

1 Language -.246 .060 .060 3.21
Attention - -
deficit 1 Language -.189 187 126 5.61

2 Problem solving -.360"

Note. Total language ability was entered in Step 1, and
problem-solving skills were added in Step 2. #=standardized
coefficients; R=coefficient of determination; AR*=Rchange.
"p.05, "p.0L.
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Appendix 1. Definitions and sample items of CPSQ-Il subscales

Variable Definition Sample items
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