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Vocabulary Acquisition Abilities by Reading Types of Children

With Vocabulary Delay and Typically Developing Children
During Shared Book-Reading
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Purpose: The purpose of this study was to investigate whether children with vocabulary
delay and typically developing children show differences in vocabulary acquisition by
three reading types (direct question, indirect question, comment). Methods: Thirty
children between the ages of 3 and 5 participated in this study. 15 children with
vocabulary delay (VD group) and 15 age-matched typically developing children (TD group)
were included. In order to analyze the difference in vocabulary acquisition according to
reading types (direct, indirect, comment) by two groups, the scores of pre (1 session) and
post (10 session) test were measured. Results: TD group had higher total score of
vocabulary than that of children with VD in terms of pre-post test. Moreover, it was
found that the between-group main effect was significant for pre-post test's expressive
vocabulary according to book reading types. It was found that the pre-post test within a
group and the interaction between pre-post test and a group were significant. In other
word, the difference in score was larger in post-test than pre-test; the between-group
difference of the TD groups, pre-post test score was larger than that of the children with
VD group. There was no significant difference in the book reading types and between-
group interaction. Conclusions: Considering the correct reaction tendency per session of
the two groups according to the three book reading types, it is significant to demonstrate
that adjusting the type of book reading depending on children's language ability helps
them to understand and express new vocabulary.
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AOX|ZHA(H28H H|23)

.M 2

A 2 Q)7|(Shared Book Reading: SBRYZ 3t AJQ13} of
T2 YL FAAHA Ao5AEE T & St QAT of
5ol A BE gor ofsZ NEL e AAAHA L
FIAA o AoH(Ard & Beverly, 2004), 2<5HA] o2 AR

= AR 3t o7t 2FE o (lexiconyS HRF FRA|
A ol et Adofrt Zt= tefslate e ulE 59 1t
tHBloome, 1985; Ninio & Bruner, 1978). T3t S & Q7]
£ %03} ofsol AR e FIZOEHN 79 EARS
ot on Y= ARAEE ¢ 5 e £2 7197 €%
(Jeung & Kim, 2012).

Bronfenbrenner(1979)9] o] WEH, ofs F9]9] £,
e, A 59 EE 8980l ot WA 8gle JF
o] o}59] QIAA, ALE] A dido] o]Rojxitkal Pt oY
IS EUR, 34 I 97le ofso] IdFE R ARl
ME A5AE-Z s olopr] EAZo] ARt APt Al
tigf ouiel gu|E olfo] WO ofF9] QAH, AR HAH
o] AR FF2 € & Stk ofsS Apolls Hor B
£ 8oy &9 F&l il AFHARL oopr]E whEsto]
E0HA XA olopr]9] EAEE WP M th] Wot|(retelling)
A&, 4~5A] Arrt =Y O Eoe SXE JS6A B
AAFSIEA QIAE Q1A(print awareness }& & 4 Al Hrh
olgiet IS AMA %7] Fofgo] WdstH(Scarborough &
Dobrich, 1994; Sulzby, 1985), ol &% 717l =& o
7] 5ol &gF 0l Fa3t 5Eo] At

BAAY dofUEE AmEY, dRhHoz ofofs2 A%
10~187]1€0] A @oZ AESHH, £551: oiF9 71 HA &
o7t 24 A%l 019} E & 7](vocabulary burst)7t WERL 0]$]€]
ALgol FAsH A5t sHATE deddolRel] ofe-2 ofFdE
o] E&fof vl8] =2H(Jung & Pae, 2010), CIEtH7|e} EE2Y|
SojlA] o032 HQltKLahey & Edwards, 1999; Lee & Kim,
2002: Leonard et al., 1992; McGregor & Windsor, 1996).
EQF BadspdolZh Aol LEFRY AR ofEE Hole §
FEYY ddo] ¥ EAS HOltKIngram & Morehead,
2002; Lee et al., 2008; Lee et al., 2013; Yim et al., 2015).
ofz9] ol x7] Yoy A2 Aofgks it A
7HAER] wEh 71dolet SRR A AZETE o] e
of 270 THst] FAE 3 F= 2ol I UrlorsHe] At
£ Zol& fof &20] @ 4 tKBishop & Adams, 1992;
Rescorla & Achenbach, 2002).

o}5-9] QlojseE ofso] 7HA|AL Hlojd WA Rl oS &
2t FoeAT 22 ARl AFE wE 4 e, &9
g oiet A 231 AY F84Z ARI Vygotsky
(1978)9] ol&o] w2 ol thE ARFETHS] A45ES B
o @ AAZ Zar JiQlvithk Aqtdske Zol7lof FolEtE
d2AEo] Fasith= AS ARk 53] ofs2 ARl Ao
A AoAES B9 SEeES AR U S5 Bolgd

=]
o oAl Fgsi. &, Al oke2 3rE g AR T
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b AU e e I &olA BAEARY 932 @
Z3to] (Bondrova & Leong, 1996) okl dojdtdo] 744l
I € 5 UL Ak

THF Qo7 oFs9 off] &S0l nAle Il Tl =
ARE e 9 A &9 I BHS o AR of$t
2= ouE B dA $52 & gl 4 oksol A A
< 9= 85 HeRL o 55T 5 e £2 717t
2 £ AtHLim & Kim, 2013; Penno et al., 2002). Penno %
(2002052 oFs°] gAolA oA = MEE Told ug
A7) ol Al&sHA AI4E, B34 JEEE Adske AAYE 1
g3 olopr|E = FHAME I} By TAES FHdgt
ARESHe] A2 Tol9] ou|E WSS, ok&e] ofso] ZrE
L7le 284S HhEsto] ofg ¥ goiE o, A= dojo o
3 o] W RIS 4 Q7] 2o ofs9 o] £5F ©S X
A2 4 QItHBrabham & Lynch- Brown, 2002; Hargrave
& Sénéchal, 2000; Park & Kim, 2014; Sénéchal, 1997).

I2Y E OE Avs2 I8 golgt & AS fopt
F540] Ee ZAF0] %2 Aot (De Temple & Tabors,
1996; Morrow, 1990; Scarborough & Dobrich, 1994), WA}
of A 9j7lof ozt A Jfe] gt AtolAe fobrle A
A7 AP FEth= At Aol o ol g Ao T8
AL AF3IItKScarborough & Dobrich, 1994). 134 gJoj
719 anE Y] dds|Erks o] WE IYH QoiF
717} oFs9] BolsEe A7 o ofgA axEIXE B9l
Sk= Zlo] "WQ3dt FloJcMartin & Reutzel, 1999; Haden et
al., 1996). T3t Whitehurst®} 5&E(Whitehurst & Lonigan,
1998; Whitehurst et al., 1988, 19942 1AL AREsH tis)
A F 97)(dialogic reading)dZhE A7k ol=gt & g7 ¥
Alo] ofdl o529 off] ¥ EE WA= d vie 3HAAU
FFE & & U2 9tk o5l Ask= e F s
4Rl ofso] A HE Hi= oA RIFEL Aol sF
85 B9t ofso] ©es] HA Aol obd A=A skt

& AEE fkoto] o] @S FXske ot oldt
APATEZ EHE B A2 T 4RI ofs 7t A5AR8o)A
A, AEgdol wet Rt obstkse] U o 7] WE
ol(Lee & Yim, 2018) EQ&sdt 22 FAEE0] oFsY A=
ARl g F=F 5 e WAL & IZ AAGIATHDe

Temple, 2001; Reese et al., 2003).

il

Scaffolding(HIAEA) ol2& vigez 3 AFolde oA
A QU] EEolM 2EE FHOIFIE =EdI A Y82 ols)

Sk W2 QA oA FE, 59 BEE o HHOFE
SESf T =2 A £E0E HHYA g AL g 7] 20
2 % YEY of5E0] AR ©ol9 Ul o & oottt
(Blewitt & Rump, 2009)1 €&t & o2 APAfores &
9t B¢ FES P2 o, FE glo] FI;o|Fof digh AFT F

AR AFE 2ol FE 99 K] 2U0F E3oiFo
w295t b27 st 33718 A4S AF), ojudt AE
oju} AF §lo] AS 92 ALHET RS 1S we 580137
7b F7FIla E3oiFo] Higk g Sigle we HECIRTH
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2715192 ¥rHtHArd & Beverly, 2004).

olfst tho] MY ATEE EUR E AFoNE A A
7] Aol wet ofgdgof| Zjol7h QLA FotEiAt Rkt Al

FATENA = 337|9hE Hok Lyt ofsETHE o= 519l
710 & AFolA= 103]7]0f w2t dutolsy} ofIEA|A ofF
o] ojFE F5sk= H oHE Aol7t U=AE FHNA Dofi
17 g} ESE FB3olRo] tigh &Sk A 9] WAl o
2t FYst] Al 7HA] F 7] Aol e ofF] Sk5EEY Ao
£ FHFCE YolH A} Firh

1. A4

HFtH
od

1. A7 Oi4

2 A7 2 AE 2 $2d AYo AFshe JEAH
~5*1H ofFLAA o5 159, 171 ol HEHHS ¢
AAZ dutols 159, & 308 WeE stk 2+ 159 of

1592 A48 48, 7144 48, dgsh] 37K 279 o
E} A2 o] sttt FAY anE B Yeide &
U3t ofso] HE AR 58 woH F& AR {FoE 34
2L Ueid AR & 5= 7] fiEol AR o oksol &4 F
A Ao —017} FA 2AE Hlwsiglth 2 Aol Fofdtk of
ALEAA ok thedt 22 7|20l wet AAsioitt. (1) &5
At wAtel Sl A1z, A7E 718k AA 2 AgAReR7E gickar B
1o, (2) & #Ho3|H A KReceptive and Expressive
Vocabulary Test; REVT, Kim et al., 2009) 23}, 48 F=
FHolFHo] -1.25 SD w[gto|H, (3) 7F9-IRt of5-& ATHA
(Korean Kaufman Assessment Battery for Children, K-ABC;
Moon & Byun, 2003) Z3}, H|[91o]A4] X]—‘=—X]_,_7]— 85%(-1 SD)
old?l oFsg thdeR oot Urtobs (1) 7H-Igt ops-g
A5 AAHK-ABC; Moon & Byun, 2003) 23}, B[4 A% A
$7F 85%(-1 SD) olgelH, (2) & F ol3HAAHREVT,
Kim et al., 2010) 23}, $80i3Ex}t FF@0J3Y o] A B
(-1 8D o]l oFso=2A, (3) FSALt WAl s Az, 3
7y, 718k A4 2 Aol gickal BaE ofss ARith 2

o]l ot ofsol et 7| EYEE E 13 2T

B OO0 BR

Table 1. Participants' information

VD(n=15) TD(n=15) P-value
CA(mo) “REVT  48.2 (9.83) 55.07 (8.88) 0.054

Receptive 27.73(11.42)  49.27(12.37) .000
Expressive 28.53(14.3) 57.33(14.54) .000
PK-ABC 9% (7.0 101 (5.93) 0.058

Values are presented as mean (SD), VD=vocabulary delay;

TD=typically developing children; CA=chronological age.
*REVT=Receptive & Expressive Vocabulary Test (Kim et al., 2009)
bK-ABC=Korean Kaufman Assessment Battery for Ch1ldren
(Moon & Byun, 2003)

“p<.001
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AOX|ZHA(H28H H|23)

A 77k B Fole= ExolFo] gt S5eEE kM|
el T EJE(Power Point)Z AZE HH0IF] GAE AHAJsH
o|% 23|7wl= A 7] o ofFo] HEE FE °1¥7}F AU

A o5 SRlst A 3719 g2 WAos M or|E .
971 Bol B Fols ThA] FarofRlo] digt &0 At
AR ojuf ARE AR HAl ARgEE mhejEglE
(Power- Pointe oF&2l SFEIAE Isto] HH0IFI9 &A

€ A= g2A st A=

e B4 jo &

4, AtzA 2 2

SHth AL AV W & oY EZQIE(Power Point)Z ARME ZH
ol3] gZi(Ew], mE, ] Fap ol wE sjE HER)]
HHoIF HARE olo] AEkSE AE 18, QB8RS A% 0
Folsioint. 1371014 10371714 8719] E3toiglo] that A
< 715t o 37vith - 0~8FH 0 R 7IE5IGTE ARd
7], A= 103]719] M55 wHgstoirt

$44 2@ [BM SPSS statistics ver. 23.0 ZE IS A}
8sto] EASIGIE F HDelRIEA A He, gyt ofs), Al 7t
A 7] HARHE g, 1Y AR dacDE Jd 1t
Hol(between subject factor)2® 31 T A9 sk&auls
s 9o AR AR BFoRE Ad W Wl(within
subject factor)0Z AAste] AMJTIHEAREA  (three-way
mixed ANOVAYS ARE-5FSIT]
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He o Ao olREEAY okt Uulokse] AR AR
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okzel ARd Aol diRt BE2 0.0(sD=0.000d, A=
6.0(SD=1.73)30I0et. ofSITEAIA okgo] AR Ao Higt 3

S0 oIFULAA ofsHTF AT #FIF] AFHHS FHo] =3It

A 7] WAjef whE Urtobs Hddt ofFIEA|A ofs
o APE ARE BE@olR] Hatiaol iRt 7ES A & 29 2t
ditols FAdtollAe Aol AFEAR(M=4.60, SD=1.52)7} 7V
U ZPER(M=3.00, SD=.71)7 AFHM=3.00, SD=1.58) =
YT HPE dEhch ¥h, olFEAd Hdolhe d&
(M=1.80, SD=3.03), ARZE(M=1.60, SD=1.34), 7FAEAE(ME=
1.20, SD=1.10) £°.2 ¥ H5E Hehdnad D).

A Q7] WAl mE AP AFS #HoI9] SysEol it 4
YEXEATEA ZHe Table 33 2ot = F& 3t FaPT f
ot Zlog Uehdth(Ri120=10.286, p¢ .01). &, @tobs Hd
(M=6.0, SD=1.73)°] oA obg HHM=4.6, SD=0.31)%
o 2R AWHS Wt At w2 ACE UEdh e W
Aol ot FEIOME FORE Aoz UEHEOH(Ki =

o

Post Fre Post

TR 1M Y] O T2 AR - A B0 s

Figure 1. Average score of pre—post expressive vocabulary by reading types
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66.011, p¢ .01), AAT Aok 7F AA52E aaoAE o5t A
07 YERFTHF129=10.286, p< .01). &, Lutols HeH(1E6.0,
S§D=1.73)2] AA(ME0.0, SD=1.73), A(MEG.0, SD=1.73) A4

b oAl FeKM=46,  SD=0.31)9  ARAGMEO,
SD=1.73), N (ME4.6, SD=0.31)9] MRt 15 7t Xjo7} &
Aow Uehdth W, A% W A 9 WA T Szl

< A 2 A2® UEHTH 2207903, p) .05).

B2 S HEY N AR

Hei0je| Buds 7S

Table 2. Descriptive statistics of pre—post expressive
vocabulary's average score by reading types
Pre Post
(1session) (10 session)
Mean (SD)

Direct TD(n=5) 0.00 (0.00) 4.60 (1.52)
Question VD(1=5) 0.00 (0.00) 1.60 (1.34)
Indirect TD(n=5) 0.00 (0.00) 3.00 (7D)
Question VD(1=5) 0.00 (0.00) 1.20 (1.10)

TD(n=5) 0.00 (0.00) 3.00 (1.58)
Comment
VD(n=5) 0.00 (0.00) 1.80 (3.03)

VD=vocabulary delay; TD=typically developing children

B 3. fJEsgEtEd 2

Table 3. Results of three-way mixed ANOVA

F P-value
Mai Group 10.286 .004
eflecr‘zs Condition 903 419
Pre’ Post 66.011 .000
Group x Condition 720 .497
Interaction Pre' Post x Group 10.286 .004
effects Pre- Post x Condition .903 419
Pre Post x Group x Condition 720 .497

XH ol
x—|HE'I

V. =9 & 82

x =

31} ofEol OF5-2 A2 ojFE A~
A o FHAIE & Q7] wiEol(Ard & Beverly, 2004), ot
F9] AgATolds T A A719 IHARI AIE HF o
At fRE YuobsihE tgoR slglal ekt 3 97 w4
o tigt Ave F53 A%olrh wehA £ Afolde 3 97
Hralof| wiet dtobsat ofFUIAA ofso] ofF
o] BSlE ATEIL, AR A9 ZlolE gotEA}: St
wEbA Th 3~54|9 Yutobsat o FUYAA ofsEg HoR
37K A 9] HA(HFAE, AR, Ao Yol 103)7]
o] A 7] m2IHE AP T ojFH5E W3} FolE A
et

4 97] Ao w2 AR AR EHOIP] 3§

W A2 Yo

1
E/\EO_I:__

2 " [€)

j‘l’.

1=}
1_1__

7| SN0l 2 OISIZTRIN OIS UBIONSO| 03] S5 b

El

=2 Q]
> EH
_Q_ I
[¢]

O'\_. 7

SEH: o

—

4 A7, % A% 7 FE} $o8 Aow Yekid
o} Zeto] ofFLAAA ofF Wekurt EHl
Bt we 702 Uehgh ol Al2g oHE &5
ojgZo] U= LA ofsE2 vl o=l His| H ¢
7] FAT ARl A= oFE Hi= 590l ¢ W AS
SRl 4 ASIeh. Ak Wi Aol et FadoME ot A
S8 UERHOM(Fi2766.011, p< .01), AlFF Ad 7+ 422
€ ZdoME fost AoZ UERITHA, 29=10.286, p< .01).
Z, A A F A i ofsE2 EAOF AFEEEC]
OfsHA| Eotlom, 1L Aol oA ofF Ftkoh dutof
& Aol v & A°= Yeiyth ol I A o= f3l
e a¥e fofd <ol s weE tEA yehdtial Bl
(Hargrave & Sénéchal, 2000; Pentimonti, & Justice, 2010;
Reese et al., 2003) ARATL] 2t A3t

A Q7] WA & o, Yulobs Hdkolde ARl A&
o] 7F¢ w2 ASE UEhL oFTEAA oksae] e Aol
T 7P Fom, AR a2 vt HeE dEb w
9, olFEX A AdolAe dgslr], AFEE, HERY &
ME 22 A4S Ueilth &, oisieAd ofs2 & ¢e= &
Qo= EiEE SHA L P—jiOHOH dof A5 & o AR
FEoIRof izt Hart 3717 Agoll wet 7 wol FEA

¢

N

=0

9L o ofgfgo] Y oBL w2
%2 A 28 a7 428 ¥ A o
£ A4
W1 4 9] Bl AES o

?J] A AlFsle]l 22 A fElR 3 FF T 7

0 P& HEch okg el MR delof o o & ol
0]' AckBlewitt & Rump, 2009)1 85l APALE S| =

M

s @ o) Aol B Eeoln sheseol gy Ao
7t ZaIbe ROl e AR Ushit ol WE, 9F A
B3} A3 W BE Waos L234E tad s 35718

AR A, °1E1°& AEot AF glo] AL 9 AeET 4
2S5k % G 8019, dgol FIENS B¢ ®IoIR7t
27151952 URl(Ard & Beverly, 2004) 979k= tE ZAng
UrE}kkD}. ojgfdt k= £ dolAe 103715 SYTH Hiof

& k&5t H7| wiEol Aol IS vF ezt sjHch
olZigt A1 Z2TE EUE T ¥ V1€ T 9 oY o
o] wet dReEd 2EsAY 4ES 51 ¥ BxojF|
= ¢ AR off sl Aol7t As=
gl 4= QUSlH. ol oFse] FHIE Wle 1A wHEsto
ofg] ¥ QojE o, M2 dofof dish oz ¥ Rl 4= 97
2ol o}z ofF] e SXAIA & Qo B3l A
T=9 A3KPark & Kim, 2014; Brabham & Lynch-Brown,
2002; Hargrave & Sénéchal, 2000; Sénéchal, 1997)2 4t
el &0t &, AU st AiAtEA 3174] 39 9L slu=
(Bondrova & Leong, 1996) oF=9] QA& T £:3do| wf
2t et =22 Ao EMN ofsY 01-4}\—& FHAA F

g )\T:o]_l__

-

AT O
HO=2
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Appendix 1. Scripts of reading types

Condition 1. 2™ A= (Eliciting question)

Story sentences & scripted questions

AFHE Agdold medd A og Aok o] I HhEt (FBRAE 7HIR)
oh T+

T2 €55 2ok’ FE0le ke 2 Qo

b BEoP} sleiEz @ W7 Aol B 20| Ba
b2 S i}, Zpolok
A=

o
|

o7t B Igele. (M olfle] HEE JlelrlY]) Bulz HE! 092 Agele. oS gich

HE2 o4 AFA?

o]—io_ H}-Q_
p-3 - kg A ;g ol
- Q¥IS A] : o7} ol Wekw IRA? (@EES FelIe)
~ A A © gop
— N A (@HAFNF (R2EE 71270

Condition 2. ZFEX Z& (Noeliciting question)

Story sentences & scripted questions

T2 €55 2ok’ S0l ke A Qo]

P! B0} vieimz B Wk Agold B o] BA-
b2 %H ofct. gafolok
A=Y

o7t Hulg IFola. (U ofFlY Fx= 7P Fulz 3! offg Ao’ - gl

o
il

o]z 7 ARl

p- 3 ofzLo HuRS
- AHES Al 1S Bor”
- Qukg A ¢ g AT

Condition 3. Z1&3}7| (Comment)

Story sentences & scripted questions

Al U9l TR A 92 ok o] I8 At (AR 40D
E:2 o] EEOV} & 4 ATE W 2 Aok
Aol o] gholuy

BB} £42 Fol/le. FEolt nEdEe 21 Yoja.
p- 1 2501} aeiEz B 77 Adold i o] B
b 2 o o9, 7o}
B0} Bl Tsiela. (M olslel BEE Jlrl)) Bulz Feel 0l9e AFola. ohe gl
p. 3
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