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®Language Scale for School-aged Children (LSSC; Lee, Heo, & Jang, 2014).
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Table 2. Reading process variables based on eye-tracking device

Characteristic SU(N=12) TD(N=15) F
Reading time (sec) 114.19(36.55) 78.94(14.46)  11.75*
Number of fixation 153.96 (57.58) 11.77(30.23) 6.02%
Total time of fixation (sec) 67.20(29.76) 42.70(13.12) 9.23**
Average of fixation time (ms) 42337 (63.92)  375.25(39.62) 5.77*

Values are presented as mean (SD).
SLI=specific language impairment; TD =typically developing children.
*p<.05, **p<.01.
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Figure 1. Heat map analysis on both groups.
SLI=specific language impairment; TD =typically developing children.

Table 3. Reading comprehension results by conditions

SLIN=12) TD(N=15) F
Literal information 9.58(4.21) 16.13(3.39) 2492*
Text-connecting inference 6.58(2.02) 13.47(4.17) 8.323*
Gap-filling inference 5.08(2.58) 9.0(4.33) 5.088**

Values are presented as mean (SD).
SLI=specific language impairment; TD =typically developing children.
**p< 01.
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Story 1
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Ysta, Hofl= ZojlM HRSTR0|| T4 M= AUS SIUCE OMHA| = HH HZ0| LR, B4= OHZ|E 510 AACEH
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Reading Comprehension and Reading Processing
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