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Objectives: Studies have carried out the base of the processing mechanism regarding lan-
guage problems of children with language impairments, focusing on working memory.
The purpose of this study was to examine the effects of intervention aimed at activating
working memory in children with delay in vocabulary development (VD) and the subse-
quent effect on working memory and language ability. Methods: A total of 12 children (6
children with VD and 6 typically developing children [TD] matched by chronological age)
age 5-7 were assessed through working memory tasks. Pre-post design was used to com-
pare differences among working memory tasks (nonword repetition, Competing Language
Processing Task [CLPT], and matrix) and language tasks (Receptive & Expressive Vocabulary
Test [REVT], Korean-Token Test for Children [K-TTFC], sentence repetition, and grammatical-
ity judgment) in the VD group. Children with VD were provided with intensive intervention
sessions 3 times a week for 5 weeks. Results: The research found that the VD group showed
lower performance than the TD group in working memory tasks. After intervention for ac-
tivating working memory, the children with VD showed improvement in one of the work-
ing memory tasks (CLPT-word recall) and several language tasks (REVT, K-TTFC, sentence
repetition, reaction time for grammaticality judgment). Conclusion: Working memory in-
tervention resulted in increased working memory capacity, improved vocabulary (REVT),
auditory comprehension of language and attention (K-TTFC), and syntactic ability (sen-
tence repetition, and grammaticality judgment). Therefore, intervention for working mem-
ory has a positive effect on not only working memory capacity but language ability as well.

Keywords: Working memory, Working memory intervention, Delay in vocabulary develop-
ment, Language impairment, Language ability
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Table 1. Participants’ characteristics

Characteristic VD group(N=6)  TD group (N=6) V4
Age (mo) 76.00 (6.63) 76.83(7.57) 320
REVT-R 52.17 (8.89) 84.50(12.23) 2.882*
REVT-E 63.50 (6.09) 85.33(9.77) 2.727*
K-ABC 114.83(16.62) 119.33(5.35) 1.774

Values are presented as mean (SD).

VD=children with delay in vocabulary development; TD=typically developing chil-
dren; REVT =Receptive & Expressive Vocabulary Test (Kim, Hong, Kim, Jang, & Lee,
2009); K-ABC=Korean-Kaufman Assessment Battery for Children (Moon & Byun,
2003).

*p<.01.
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Table 2. Intervention group characteristics

ID (gender) Age(mo)  Education level REVT-R REVT-E K-ABC
A(F) 88 1st grader 66 61 12
B(F) 77 Preschooler 53 61 103
C(F) 76 Preschooler 58 66 112
D (M) 75 Preschooler 4 56 148
E(M) 7 Preschooler 48 74 108
F(M) 69 Preschooler 47 63 106

F=female; M=male; REVT=Receptive & Expressive Vocabulary Test (Kim, Hong,
Kim, Jang, & Lee, 2009); K-ABC = Korean-Kaufman Assessment Battery for Children
(Moon & Byun, 2003).
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Table 3. Structure of session
Procedure (time) Goal Reinforcement

1. Opening (5 min)
2. Free recall (5 min)

Rapport forming

3. Rehearsal (5 min) Present 1-7 vocabulary words

4. Auditory language recall (10 min)
- Recall by sequence
- Recall in random order

5. Categorization (10 min)
- Visual organization
- Auditory organization

6. Closing (5 min)

Present 2-7 vocabulary words

Present 3-7 vocabulary words

Wrap up and social reinforcement

Recall more than 10 target vocabulary words related
to the topic vocabulary word (1 min time limit)

Color the squares of graph paper corresponding with the number of vocab-
ulary words recalled

Stamp on graph paper corresponding with the number of vocabulary words
demonstrated

Stamp on graph paper corresponding with the number of vocabulary words
recalled by sequence

Sticker on graph paper corresponding with the number of vocabulary
words successfully organized aurally
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Table 4. Descriptive statistics and Mann-Whitney (+test results (%) of work-
ing memory tasks by groups

Table 5. Descriptive statistics and Wilcoxon signed-rank test results (%) of
working memory tasks at pre/post-intervention in VD group (N=6)

Task VD (N=6) TD(N=6) Z Pre-intervention  Post-intervention Z
CLPT accuracy 84.13(9.84) 93.65(2.88) 2.012* CLPT accuracy 84.13(9.84) 88.89(7.48) 943
CLPT recall 22.62(11.64) 40.87(8.70) 2.406* CLPT recall 22.62(11.64) 34.13(11.13) 2.207*
NWR 63.33(8.16) 81.17(13.20) 2513* NWR 63.33(8.16) 60.83(16.25) 405
Matrix 41,67 (5.83) 11(13.61) 2.115* Matrix 41,67 (5.83) 61.11(23.57) 1.472

Values are presented as mean (SD).

VD=children with delay in vocabulary development; TD=typically developing chil-
dren; CLPT=Competing Language Processing Task; NWR=nonwaord repetition.
*p<.05.
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80
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40

20

CLPT accuracy CLPT recall NWR Matrix

Figure 1. The performance of working memory tasks (%) between VD and TD.
VD =children with delay in vocabulary development; TD =typically developing
children; CLPT = Competing Language Processing Task; NVWWR =nonword repeti-
tion.
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Values are presented as mean (SD).
VD=children with delay in vocabulary development; CLPT=Competing Language
Processing Task; NWR=nonwaord repetition.

*p<.05.
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40
i ﬂ
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Figure 2. The performance of working memory tasks (%) at pre/post-interven-
tion in children with delay in vocabulary development.
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Table 6. Descriptive statistics Wilcoxon signed-rank test results of language
tasks at pre/post-intervention in VD group (N=6)

Pre-intervention  Post-intervention 4
SR (%) 74.76 (20.64) 81.90(16.92) 1.992*
GJT accuracy (%) 79.44(9.76) 90.56 (8.80) 1.682
GJT reaction time (ms) ~ 4,676.90(814.14)  4,015.69(961.01) 2.201*
K-TTFC 89.67(10.84) 97.67(7.12) 2.032*
REVT-R 52.17(8.89) 86.17(14.32) 2.207*
REVT-E 63.50(6.09) 70.33(4.97) 1.992*

Values are presented as mean (SD).

VD =children with delay in vocabulary development; SR=sentence repetition; GJT=
grammaticality judgment task; K-TTFC = Korean-Token Test for Children (Shin, Kim,
Chung, & Kim, 2011); REVT =Receptive & Expressive Vocabulary Test (Kim, Hong,
Kim, Jang, & Lee, 2009).

*p<.05.
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80 [
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()

40

20 |

SR GJT accuracy

Figure 3. SR and GJT performance (%) at pre/post-intervention in children with
delay in vocabulary development. SR=sentence repetition; GJT=grammati-
cality judgment task.
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Figure 4. GJT performance at pre/post-intervention in children with delay in
vocabulary development. GJT=grammaticality judgment task.
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Figure 5. K-TTCF and REVT performance (%) at pre/post-intervention in chil-
dren with delay in vocabulary development. SR=sentence repetition; GJT=
grammaticality judgment task; K-TTFC=Korean-Token Test for Children (Shin,
Kim, Chung, & Kim, 2011); REVT=Receptive & Expressive Vocabulary Test
(Kim, Hong, Kim, Jang, & Lee, 2009).
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