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Table 1. Participants’ characteristics

o Vocabulary score
Characteristic
VD (N=19) NL(N=19)
Age (mo) 52.79(16.80) 53.74(16.46)
Receptive vocabulary* 24.11(16.97) 49.26 (23.26)
Expressive vocabulary' 28.95(22.23) 54.89(22.41)

Values are presented as mean (SD).

VD=children with delay in vocabulary development; NL=children with normal lan-
guage.

*p< .05, "Receptive & expressive vocabulary test (Kim, Hong, Kim, Jang, & Lee, 2009).
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&sto] SAIA A E AAlstIt) Aol whE A 7t nitto] w}

U e %%ow 5219 ol gli=A] ]z}
o-way ANOVA)S AAJs3aL, 71 ﬁJ_}

e

oﬂ‘C‘ A= FA5to] FHFEA(ANCOVA)S F7H 0. =2 4 ]/\]
515900k 5 Aol 2 WIS 53} REVTZ ol 2ke) A
A2m{17] 915} Pearson AL S AAJ3HO, 2} Hgke] o
SHHREVT 580183 o 53 4 9L Wel& of ] S1af

AA S Th3]FE-4(stepwise multiple regression)-= AA|SFRATE

7 i}

Table 2. NWR performance (%) by groups with NL and VD on the NWR task

NWR performance (%)

AT VD(N=19) NL(N=19)
2 2500(17.19) 1567 (24.56)
3 2500 (28.63) 56.20(22.72)
4 13,44 (8.30) 69.75(21.79)
5 6750 (2475) 9550(0.71)

6 6225(15.77) 78.40(11.46)

Values are presented as mean (SD).
NWR=non-word repetition; VD =children with delay in vocabulary development;
NL=children with normal language.

100 = \D
90 NL
80

70 I

60 |
50 |

w0l 1
30 |
20 |
10 f
0

(o)

Quick incidental learning Non-word repetition

Figure 1. Non-word repetition and quick incidental learning performance (%)
in VD and NL. VD =children with delay in vocabulary development; NL=children
with normal language.
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Table 3. The correlation coefficient among various variables and receptive vo-
cabulary in children with delay in vocabulary development group

Variable Receptive vocabulary  Non-word repetition
Non-word repetition 0.733* -
Quick incidental learning 0.424 0.237

*p<.01.
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Table 4. The correlation coefficient among various variables and receptive vo-
cabulary in typically developing children group

Variable Receptive vocabulary

Non-word repetition 0.498** -
Quick incidental learning 0.556* 0.456*

*p<.05, **p<.01.
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Appendix 1. Non-word repetition
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Appendix 2. Quick incidental learning (QUIL) scoring sheet

W2 Poists 21t 7|27

= =

L gy EETmE
QUIL
] +80i%l
ws Hicle 24320f
3g orEHS Z
1 Lt SAt 3 P0O®
2 8| A 2 ©20@
7foiizt ojop|
3 Efmict SAt 4 lelolo)
4 7}t SAt 1 lelolo)
5 oy YA 4 olelolo)
6 HlLCt SAt 3 olelolo)
7 o7 YAF 1 lelolo)
el 0jop|
8 B YAF 2 P0E®
9 wojc SAt 4 lelolo)
10 23} A 3 lelolo)
A

388 http://www.e-csd.org http://dx.doi.org/10.12963/csd.13079



COMMUNICATION SCIENCES & DISORDERS

51 2 o} 7R 5 ek of 5] wlgko] wje} i), Whe $-sT} g olsiole] ) - yal o

Appendix 3. Quick incidental learning (QUIL) video script
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Appendix 4. Multiple choices (picture) of quick incidental learning task
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