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The Effects of Receptive and Expressive Word Leamning
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Depending on Adults’ Reading Strategies
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Purpose: The purpose of this study was to investigate the effect of reading strategies,
eliciting question, non-eliciting question, comments, on the novel word learning of
preschoolers with and without language delay in order to find out the most effective
reading strategy for children’'s word learning during book reading.

Methods : Participants were 38 typically-developing children and 27 children with language
delay aged 3-6. Each child was assigned to one of the three reading strategy groups.
Researchers conducted a structured reading intervention two to three times a week for a
total of 10 sessions. Eight target words were exposed three times per session, and
children’s receptive and expressive word learning test for target words were conducted at
the end of the intervention.

Results: A 2-way ANOVA analysis showed a significant main effect of group on the
receptive and expressive word learning test. For the receptive word learning, there was a
significant main effect of reading strategy. Post-hoc analysis revealed that there was a
significant difference between eliciting question and comments. For the expressive word
learning, on the other hand, there was no main effect of reading strategy.

Conclusions : The results showed that typically developing children’s receptive and expressive
word gains were significantly higher than that of children with language delay, which was the
result of Matthew effects. Also, in terms of reading strategies, eliciting questions, which
asks a child to produce the target word, was effective in facilitating preschool children’s
receptive word learning through book reading.

Keywords : Book reading, dialogic book reading, reading strategies, preschool children,
word learning

.M 2

Correspondence : Dongsun Yim, PhD
E-mail : sunyim@ewha.ac.kr

Received : June 01, 2021
Revision revised : June 25, 2021
Accepted : July 30, 2021

This work was supported by the Ministry of
Science and ICT of the Republic of Korea
and the National Research Foundation of
Korea (NRF-2019R1A2C1007488).

ORCID

Dongsun Yim
https://orcid.org/0000-0001-8254-9504
Shinyoung Kim
https://orcid.org/0000-0002-2294-2475
Haeun Chung
https://orcid.org/0000-0001-5113-1754
Miseen Chae
https://orcid.org/0000-0003-2570-2204
Soojin Oh
https://orcid.org/0000-0002-9053-2830

2021; Schapira & Aram, 2020) 1 &3S 159}, E3] of

oo Ee IYPAZ WG, HTA, FHEY SHolA A
< 7He S9HoIRt A28 oA AsHoE FEiof
HLee & Park, 2007). oFsE°] Y/dolA st == thddt
EMHE FoIA 53] olop|#e A 9 wAL T AEe] 1
=2 71500 TS 2L oksE0lAl ol AI7IRE FES] kE:A
71+ tEAQ Z=3o)7|% KMol et al., 2009; Seo, 2000).
Ee APAFENAE olop|BS &8sto] ols=olA E3l(Bus
et al., 1995, Feitelson et al., 1986; Sénéchal & Young,
2008), AA(Song & Choi, 2013), EHTA(Kim et al., 2013;
Moon & Han, 2008; Won & Cho, 2015), 7FX1#HYoung et
al., 2013), 7Iet tfst HEEE wSSk(Deborah et al.,
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o1 1ol W B B(narrative) 24, /%lo] EF = olop]
£ B9 ofsE2 2HElEE oE AEY 4+ IA =9
(Dickinson & Snow, 1987; Snow, 1983), oF552 YArS Hl
oft tefdt ofFjet A, HIE AeP|eks AAAHE AelA
553 & A FHSymons et al., 2005).

2719] Qlofd> He7|E HIESH] ettt =o], o] &
o FF9 AojA AT A JoAES B9l olFoiAE=T|
(Kuhl, 2010; Pae & Cheong, 2015), £3] oFsEo] ojird
Z700l F55H H= 039 F2 o] ekt Ao 589 #
ofgt d& Q219 ACE @2 AFEA HAIHol HrHlee,
2008; Storch & Whitehurst, 2002). €3] SHEgo] @ 7]g}t <l
7159 ZA7E gleole 2471 o|27|7HA] H53 EHOF
9] 7t 50707t HA] g E =2 oFs(late-talken)d] 50%= <A
ofsgo] Ef o] FES| EEokA| Kokl wedofdolE A
o ER2 o HuE FHATE B9 doldE 2719 o3
%2948 FolXAZKLeonard, 2000).
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A2 HA(H30H H33)

719l BNE HER to] APdAola gkl delr|
7} of59] o] Wd 9 A2 ofF] zo] Zgo] Hiles AS
gHoI5li=t|(Hargrave & Sénéchal, 2000; Mol et al., 2009),
CHA] el Zofigo] o7 oA % ofzEolA Alol #E
Yole AL 5 AWCEL o559 off o] FXHt=
Ao|thRobbins & Ehri, 1994). 3t 403} ofzo] A &
Y= D52 ofzY ofFRTt ozt 27|EdE, ¢7] € &7
U] fogt dE8%082  UetoH(Bus et al, 1995
Feitelson et al, 1986), AHEIAAA A9t &2 7149 ofs=
9] 9t Qo 58 ol FHER FFE mRtk= HojlA
E3] dHoZ oS FET WolthBus et al, 1995). &35
283t oshEAel JE B wit I Tk JEHd &
4 welE Po] 54 ofs=9 oiFgd 2@ 5o &
ogt S 7HARE Bl AP+ 5(Kim, 2008) fotnS2
SHIAE Fe7|7t olsEY dotsdEl PRl wsd 9T

ZHo|
gelgt & itk

ShA ti3k4] A97)(dialogic book reading) 32 A5 A-RA
Al7|(interactive book reading)l= FE 5 A¥ obs 7H
9)7]

o] ofst 9 7|WKevidence-based) FZLHO R, HE
T A3%0F ofsol Ffohe A ARY AeAEH dAS AxRT
THArnold et al., 1994; Whitehurst et al., 1988). AT 283
A7 EF Al UL ofFolA AolF - vy TAE AMES
At olopr]|9} IHHE AES & 4 9lom, odt MRS &I
ofs9] Bk, AR, 9 JHAIE olEod 4= Qi oY ols2 55
ARl SEAtEA Ayt IEE dhglo] oy, Ho] fiS A4l
9] Aa AAA7IAL, 4RI A=t Aol FEE ZdHsi, £
Q1 Aol disidE AWE 4+ YAl FcHlonigan &
Whitehurst, 1998; Milburn et al., 2014). ¥¥lEo=z s}y
A7) Al ofsolA ATEE U9 Wike &o] 7H &5 39
LEHE JojiEt =2 29 4 % off] tidE HolH
(Cameron-Faulkner & Noble, 2013; Noble et al., 2018), @
ZHA o}59] dojof] B =& 29 BAM, o3d tidE &4
gtk oA el A9 A o] &% Al oks9 W=
ZX517] 9o ol ?lo] Ig £EEY 29 ¥ 2 29
o] A=< AlFotke ofF 71ME ARSSkel, dRAQ dE ofF
o W3} A, & L AR AR 5ol sloH, o=t e
< L5 oz o] o FAHAYU FFE vX= AR Y
WCHCleave et al., 2015; Girolametto & Weitzman, 2002;
Huttenlocher et al., 2010).

30 ofF 7+ AY7E ofsEY 1o 5ol PlAls Bk
dojdg A4 ofz ¥ WEAA fof 52 o= T AolA
T oA HEE ol YoiGoodsitt et al,, 1988: Hargrave &
Sénéchal, 2000; Kim & Park, 2007; Saracho & Spodek,
2010). oFsE9 9ol WordsE AdAHA oFYe 7=
AR, dofo] g Hol= ofs=Z E&f ofsel Hls A

2 TolE HR= &7 Y 22 offE SgolEie 2~31
HEHo g L&l Fojof EFf UnlolsEt B £E0= of
3E 5T = UKGray, 2003). o|EA AolHLA|A oF5E9]

o)

o] % 589 2T ALY olFEY A3 opstel o

1ok
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ofrid R ofzat dutols 7+ A714Ql o3 Axg 2T
4 QItHCain & Oakhill, 2006; Penno et al., 2002). &3] 9]
7] deollq e W9Rl FHolR @4 viRazKMatthew
effec)@ A 4 Q1=0(Stanovich, 1986), ¥ o3ES B
et ofs=0] FYL ofF S5 AolA ojFHo] =2 o=l
vl %2 o] gy £ HUS HRl AQATE2 o T
99| SHoML miF a3t AP WHTHCain & Oakhill,
2006; Duff et al., 2015; Penno et al., 2002). o|&{3t oj3rd
9 A= olf9 T AFom A&EH ThsAel woE=
(Biemiller, 2003), °I& WAsH7] fJal] ol& Al7]o] Qo A
¢ ols= AHste] A4t Ao E off] FAE & T8t itk

7S oz EY o3 FAY =R 8t AYAFENA
£ o= o 52 SAske 4919 A7) B 9 Ao
S 2t0 HES YtHHan & Neuharth-Pritchett, 2014;
Landry et al, 2012; McGinty et al.,, 2012). 43213} oFs 7t
sl AY7IE FAE T AFEClA AXshe ARE A 5
AZsle dY7o ofs9] AodE AHHoE R 4+ W o
ol A97] E5olA dojuk= A452REe] A 947 JFF ol
A== AFolthDanis et al., 2000; Justice et al., 2002). of
T Y] Al AL MR AR 2 TR 9EA AR
(wh-question)& AMESHLL, o]F ofgo] 3 W WHES|FAL
7l ARE QEAFE0EHN ofs] Fojd HEE EAL & 9l
tHBaker & Nelson, 1984: Hindman & Wasik, 2013). 3t 4
Q2 7] Al ofs9] o] TS sl HFHor AR
gro 2 ofF9] o] W =28 £ 4 Ut JE E°1, IH
oA FZ golE o U2 FEHOE TEsHAL =2 QIA
A S 282 ofA o= FES o= B, e A ofsat
AS 9 dol= £ T BT HEOE o|Fo, Hrp =2 5
&9 A sES F8E ske AEE ske AoE gEA A
t}.(Hammett et al.,, 2003; Zucker et al., 2010). 1A o]
TIF 22 7R AR dFo] W ofsEE stola HY] &
ol BHlE 21 FAFE FASHEE ol F=4Ql o] FoE
ot 3 eH(Dickinson & Smith, 1994; Hammett
et al., 2003), Bt} =2 Sl oF5EY IAH HAsEE v
o, QXA dolxrl =2 AEZ ARSShs AL o w2 e
AlLE o]EH olo we} B At 429 Qo] AR EXIgIth
ole} Z2 A ATEZ Bl 4Rlo] ofsdt A S W ofsL
ol & QIR 5 gt o] ofs9] fdof 5o 5]

Q JtHWasik & Bond, 2001).

A A= 5] A7) Al 4
A& 28, ol WE of59 ofF
= = Foll 7P 2xHERl A7) Hio]
AR we]l1Al Sl CHBlewitt et al., 2009: Ewers &
Brownson, 1999; Justice, 2002; Sénéchal, 1997; Walsh &
Blewitt, 2006;: Whitehurst et al.,, 1994). T 3A] o5 358
HigoE 419 AEs] HEo] ofsEY 0% gzl mlAl= 9
T AES AgAolss, AEY IS A A 1A
7o F 7] 4308 FEste] AosiyltiWalsh & Blewitt,
2006). ©] dATolA ARESE AHA AR{eliciting- question) A
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olo| #ej7| Meo| ME SrIH7| 9lof

— o

e ol ojRALE Agste] ofBol] BE o} BE WEL
Foa oko] B o YIS sk AR Wo|glon(d],
L oA BAY, off: AR, WA A{non-eliciting
question) HZE ok5olA] B olsit AldE ARS Fo=A
B3 of3lg ZHAE kATl oIt “HatI F
2 B3 Qoly). AT A, AEsp] ek A8 F ugel
e SplIt T B ol A | g 8olRE g
o, W] §o| ol Aoli= vehbA] Qisket. 3
o1 Shiel lol A A 2 B W 2 AT
ol gRet, 2 1R ] §4 deuet o g2 3
5% A0 Utk o ATelME AR FYu
obgellA] WEe oA A Ao AF
o of§EY 48 U EHIH siol FHA
194 Aol 7VA ARl vle) o wel 3

lT,

.r1.

el

Fl

=2 "1
g0l gl

J ol
o= H?M 7Ie A

Jo}oq 5 2~6H] o 4532 R ¥
45 o] o3 sl mlAL e Hln
TolA, Eaol3] Bigo] olit £ AR f7

z}o] 7h gglont, 8017 shel 9ol 1y AR ol
494 98 AR o EHY ACE UeseWash &
Rose, 2013). 2&& ZAE Ao 7bd& AR ko] H|5) ofs
=9 ofF] o0l Aol k2 0w UERd 4t Ayl o
&, IS 7 A 730] 2L Sl AH dol== Ak

2
“H,
i)
N R
iy
_[quﬂ

o 7 o oks=el AHA Aol Fel7] HAstAe Al o
Aok stz ofFIRl FR ORI Folz HYSH ArEsfer sk,

ojff o}zE0A 8= AANF dolwrt Fit o7t 4391 4
2o A=} J= 1A ARl "ok A B8] =71 "ol
2= Zoloh Iy Y] Al A8R1Y AES dolxo wet ’\ﬂ
THE BERSt] 4~0A olsEY % g g0 mX=
e HES AgdoMe Al 7HA AR §3F 7T o= —r~9“
4 7Fol3] s ol Folgt Ko7t UERtA] YoKLenhart
et al., 2019), ZY JAAH oo AT sjAo] FolE 7|5k
of & Har}t I SRIT 4= Qi
SHE Q7] Al WARY R 5 AQlo] ofFolA IAH dol=

7 & AEE ARl Aol ofsY off g5 Hrh avtye
B Y 4 dSZ ¥ A7 ZHEE QUcKBlewitt et al,
2009; Dickinson & Smith, 1994; Haden et al., 1996).
Blewitt?} S&5(2009) T 34 ofs 508 Ho=, 97
EolA “gRlo] AREShe AR9 IAA oo wWE 8 4
#EY 5 YT oY FYsp] YL AESIGH. o]

ol A8R1Y FEE UAF dolmrt W2 AR (low-
demanding question), SIAF Ho|z=rt w2 HE(high-

demand question), 1|3l H[A A% ZE(scaffolding-like
question)] Al 7H& BRIk AAE dolwrt W AE2
#o] olopy] W o] ool = AMA Aol sigohH(d,
“Z=go] oft] 9Jo1?), YAF do|wrt B2 AEL olopr] AA|
Oﬂ _L]'O]’ /K]—/\]}ﬂ X]E'E_E]-L— O]O]:7]—‘:’: H]—EP_& —Z]- O]E‘Q] 7]-7(40]
U 352 FESAY o g dojd 4 S5 ok Bud
2 RO Z(extratextual question)C &2 AOJSIATH], “o] ARF

LR Ots LBoLS9| =

ol
»e
FH
rok
2
Hor
o
illg
ol
H
=
kI
re
-+

2 9 Hi7E ot TS B2, o] ARER A
BH oftR 7He A7), iR viA A% AR A4 £
Holl= QIXF dolrt W& AR okl o= QIXF dolk
7t =2 AES sle ACoE AFHo=w SISt A A,
3R19] AT A2 AZ9] AXF dol=e} IAGo] BE Hol
Al 8ol8] S5E RO AFT W, Hoh T Q=
29| ©of o] ofsi7t 8E= AFosr] A H-ol= HIA
A Aol o F AR sl o anl AeE UERth
o] Aol ARGRE AEs] HHEZ B oFE AF YolA
HlEoE L2sle 7h4d AEsly] whdlolgls ZEAHo] 9
o), A9 A% ol2fdt AEsh| AgR X oS} 5E IAXRE
dEaE avFos EXoke A0E UEHoH, &3t oo vk
AHog Lo wet M3t ik Q7] Al FE o7t 23
AES Aot} ofsS Y7]o] A7l B oRE AL
A =E3A7= M| o9 ofF] Fol ERA]l HRY &
W IRIAAL AR doles =9 ke HA 44 AE A
< ols9 &HE FAAZILL Bgo] tigk B71E Fojsto] Hrt
Aot $29] ol3] A4] FFof| =2o] His AR YR o]
27|18, 3] ol59] ofF] g5 e 9 dofdid &5 15t
of 4E9 AA doles sl 419 Her| o], A9
Sp7|9F 22 B} A3k 29 oY o e € 5§
S AARSHE}

717} 5o Al FFE HES 4 3%
F2 ATl @‘1’? 41 -rr‘éoﬂ FEolo] grou}, -
TFollde &t |(comment) X9 F8/4& AESH vt S{,IE]-
(Ard & Beverly, 2004; Barnes et al.,, 2017; Connor et al.,
2006; Wasik et al., 2006). APATLENA ARLSH A&sH] A
2 3 o3t 2E F4E IdE oA 3 W AssAY 9
o RS Ut Agdes HoR, = %014 3] gt
BEE IR ASche T =25 HEE B0 5E oF9
A R4l 53T Barnes et al., 2017). ©of9] o & &
9o} Ei= Hhojoj9} 22 o] 7t BAlS] thek S]] FHEE A
Fole A2 ofse #E 9 8013 T5S ExIokH(Sénéchal
& Cornell, 1993), o2} A3 A7l Fe7] Al A& W o132t
TS WA X&9 471 olsg of3] sEaE WRlol Sitke
A& B8 HConnor et al, 2006; Dickinson & Smith,
1994).

Ard®} Beverly(2004)E 3~54] o5 408 tidoz 49
AEs] 9 =sl7] Hego] Helr] oA olsEY AF o
Fol A= &3E v, 1 Ziks 58013 2
of o A2 tEA Yesith WA 8o1F S5 F¢ AEst
7] A Aashy| A Tole [t 2ot YA gdske
U, F 21 2R FE YoiFTut 3 A 2AETE RS

=

HJ u:1> '1

lo

r>~
_R

R

o 49 Bor webd Hele] Agy] A Aol 49 5
o WAORE o] 4TAES AL AP S8old]

S 62 FT 4 922 YT TH BN e B9
o A7t AR e o el Aow ekt
o AT AgT Aath] ABS F2 AMAPAKchis, that
)T A8l ZH olfigh B FXEL IO AP,
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A2 HA(H30H H33)

e e A9 ATyERY gal 1E% Fge= 45l

013 g5 H& EFHoIYE HOE FA5t
27}, ofsE9 4Rl W 8cks ARSI 2y &S
7] M2 ofFsEolA WS 8ok AT Holg] ouiE
A5k © Z2o] He RS HHFoR AITToRHA ofs9
03] S5 =2 4 Slvh I8y ol A 7 A 24 Fd
7 Bx 039 k& 55 FAISHA Uitk ARl loH,
wEbA o) ARt Aelr] Mol faprt ofd k& 349 A
olo] 7|QIet Ao& sjAE 4 Slok= ARRHol Utk
ole} Zo] to] MY AEolA A7 Aol mE ofF &
B9 Aol AESIIAR thFE A I ofs= tie
siglon, Hi oF9] k& JFE BAlSt] &stA e
o] o}z 5 oF gy P nX= AIE Hlw FES
T= oty Stk T 2 Aol ditolsat ol
A ofs= o= A9 7] HHlo] we} ofs9] o]
s o] AJol7t Sl=AE AWETAL SIS olE s A
JATE HESI] ARl Ay AFem AFH AR
(eliciting question), 7Fd¥ ZAEs}7](non-eliciting question),
Z1&517|(comment)d] Al 7HA AZhs Agsielom, ®3t 7 &
I of3lE0] Al 7HA A7) Mol FYUT HIEE LEEHER
BARIALE 2 dFoMe £ 103719 A FAE AAls
AT e ol EY 8 € HHY % $PYEE FESL, o]
£ B9 &9 7] ols=Y off] s FXIsks 419 A3t
Q1 ¢J7] o] FQRIA| AES 1A 513tk

2 A79 A AT A2 vhad 2

AR, 49R19] A7) Ao e Autols Ak dofdaxA
ofF A 7t £80139] B o] [Tk Aol7t Sl=l?

%R
=
N
o
)
B

o ulorQ 2 foof

(e]f}

r
[¢)

E7), 4019 M9y Agko] wE Uulols ek} olojulgx|el
olE Hek 7+ HEoI3] B Sl Jo5t Zol7} YA
1. 72 By
1. G Oiy

B AFL ojgojxjtskn AE-8-2 993 (Institutional Review
Board: IRB)EHH ARZRlE B2 § AHAEQItHNo. Ewha-
201906-0026-01).

2 Ad7e A= 9 A7z AFstke 3A114 64l Aele] &
ofdldAAd ofF 279(dot 127, ofot 15%)F} o] olFEX
g AgS GAAZ Luloks 38%(dot 19%, oot 19%),
Z 05%F WCe=E SiGith & ] Foldk dopdERA
ofs2 (= 7HZ7t ol58 A5HAHKorean-Kaufman

Assessment Battery for Children: K-ABC, Moon & Byun,

22

2003)9] B2 ASAS 85(-18D) oigeld, 248 ¢ X
doig)8 ZHANReceptive & Expressive Vocabulary Test:
REVT, Kim et al, 2009) 2% & 9 X@o|FY 5 & 4
doAgte WEY He 10%ile tlHold, (3)WAF E: FS
AzEE F7, A1, AA, B35 2 7 ABEE Aot dl
£ Z°E Hug ofsZ HieR oiglth drbobe (1)E
= 719ERt ofs8 AsHAHKorean-Kaufman Assessment
Battery for Children: K-ABC, Moon & Byun, 2003)9] =2}
4 AsAS 85(-18D) ool (58 % HFRY A
AHReceptive & Expressive Vocabulary Test: REVT, Kim et
al, 2009 23 48 9 HFFY HTox €ES He
10%ile oVdold, (R)uAt e FSAREH H7h Az A
A, B35 9 7 AR Aot gle AeE HiH ofsZ
e g sigirh. A4 A ofsEZ Al KA A7l A= A
ool FAuiAjsle A HFoR oiE dAF BEE 1ok
HAog zAslon, AYr] A @ Qdojdd 3o mE
7t o] AHE= Table 13 2ok JH2) 2 A7 HHQ3)
< HHHSLE olo] ofgE9 Hlto] F2 AS(K-ABO),
gy, & 2 HFFoHHo] tigt Aol FET A,
|03yt mEFYY A P FRIPL Kot
(pC00D), T AsAsY JEERES: SAZeR |3t
o7} gle= ERIstATHp.05).

Table 1. Participants’ characteristics by reading strategies

Reading Eliciting Non-eliciting

. . . Comment
strategies question question
Group TD LD TD LD TD LD
n 11 9 14 8 13 10
CA M 5509 5144 5414 52.63 5292 49.40

(month) ($D) (891) (7.26) (9.94) (10.29) (9.09) (10.96)

M 103.82 96.78 10336 100 99 96.20
(SD) (10.72) (10.84) ( 7.83) (10.32) ( 6.64) (9.71)

M 4945 29.67 51.71 32.63 4392 2550
($D) (15.01) (15.43) (18.91) (10.16) (9.35) (14.72)

M 4895 37.89 50.09 30.38 43.78 29.50
(8D (16.34) (11.91) (23.65) (15.12) (18.93) (15.11)

K-ABC

REVT-r

REVT-e

Note. TD=typically developing children; LD=children with
language delay: CA=chronological age; K-ABC=
Korean-Kaufman Assessment Battery for Children (Moon &
Byun, 2003); REVT-r=Receptive & Expressive Vocabulary
Test-receptive (Kim et al., 2009); REVT-e=Receptive &
Expressive Vocabulary Test-expressive (Kim et al., 2009).
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S /u, v, m w, w/E HdH59HKim & Pae, 2005). o&
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HE F29 258 YR ZAst] 7Mo% 107hE 4F
stk E3F NOUN database(Horst & Hout, 2016)°14 25%
ogke] Z&wet 35% mRte] HHEE 7 10709 M B
AE Adet 3, AopFstyt AAb Zpgo] At Sl 1359
SHEOA 10719] 7HE o9 9 7MF EAlol dis) AA 94
e of] ¥ EAI9Y] fAEE BIlHA s, 7HE fARE
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* 7M offlet EAIE AASIS olfdt IS B H
T, wE SR CFEE, B, i, CFE o) F 8719
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o13je} o]of| ggsl= EAl= Appendix 191 AAISHLE.

2) V| Het
2 ATollA ARSSE HQl7] HERe AP Aol ARESE Al 7t
2| Aol 2HA AE3(eliciting question), 7HEE A&}

(non-eliciting question), X&3}7](comment)?t FLs Ho=Z

JEEE

oo
P
FH
rar
<
Jor

4

ARRSIEHYim & Kim, 2019).
AHA A8V (eliciting question)= oFzol|A] 17 Ao
gt A3HEE Qloj& § ‘F EE of 59 9EA IR

o Ag3le] offo] BE T AW AEFES S AR

= ing
Faolt. dlE S°f, 'FEoPF FHE IR0l =Pt *
0 BT 481 548 AYolgsl A3YES oz I
ATt FEOPE W B 35S AYATHL BEse Y
Holt}. ofu} of5o] AT A ATAL S WopstL
RO, WOk of5o] QRS T Aol EE ofgle

ol FREZ 7HI7IM o oA Hla AT o
Al AEs9L o] oz o¥kE-E st ‘ol FHpopEiu ¢
TFAZE B3 o3 E thA] EellFglth

784 AR5} (non-eliciting question)= oFsollA 23 of
A7h =gk sto] X ofFE wEAe FE WA
ot 74 AEsk] AZolAs dFAL ofsolAl H=Eel7t
FE JR018. FEol7t HE B 48 IFE
Q= AFYES Yol ¥ W FHEE B 35E
A7et T2 AREE TOoRA EX oFE LEAIT: ol
50l 33t A= & Hobsk gRlsiFglon,
QRESEE B9of It FEEel
oA E3k of3jof| THAH HAE AFoHA Fokh.

Z&517](comment)= U F 71| A=
ofzolA AiEslz F4o] ofd HXE oFE EYSH

uEslo] Belae

(h=Ne}
;\(——'_L_E

3]

(0]
Ly

=l
ot FHE IFol8. wEolt FHE HAL 73 2aE ARl
L7 ATHES QolE F FEolF HEL 248 AvYl

9} o] AR glo] EX ofFE L&A= HHolth 2 AolA
ARSSE Z9]7] WP L2 EF9] o= Appendix 200 AAISHILE.

4. Xi2 24

e

AFolMe Her] A e o
H7] 9o #e7) S S5 & 8 =
HEoIF] HARE Al oFsol 2
3% 08& Fojoto] 82 085H 88z 7IEH
olgA AEH 4§ 4 HAY g +PHS TEHH

S SHHFE o1, 2(A9) x 3(F=) o|LEAEH(Q2
two-way between subject ANOVA)S AA|51ct.

\5

i
W T

5

¢

03}
o=

Bl

)

o
r=

B

e

A7 15 doiAEAtelRl dofgejsla} HpARgo] Ajst
U A7A 1]10] AofrgEietat HAREel Ak F11 489 A
TAE E™sl] F 599 AAPE Aer] FAE AAISI:
Al 7 A7) Aol wet BE olgso] dis) F 1091719 A
o7l SAE AASIRLH, AREE AFs] sl Al A
20%°0 sfgshs A1 371 B9 ARE U= Alste] & AT
off ofstz] 2 Aofgeietat MY Ay 190014l SA &
Ax 9 A 2 AFEE HECIEE Sigitt 1 Ant 34 F

o

ro

OI3HOI RHCHEF 1) | IP:203.255.%%*.68 | Accessed 2021/10/17 19:49(KST)



A2 HA(H30H H33)

i1t

T& W 98.23%, FAR 7 Al 99.14%e A0 et
o,

pa

Agly] o] G2 Fhd A4S vz, Agly] He 4
glo] Yutols Wk W oA off M BE 48013
A47} BEY ST ST 145A Ao AR A
T, ilols Y Sgoldl Bt AWA AR, 1Y
A AT, 9] S0 Uehton, delBgAd ofF
o Sgolf] A4t AWA Wrs), wash), 1A Arst
7] $AE e S, RIS A4 dulolEat Qlojud
Al ok Ak BE 444 g, A&, 144 AEs]

$og v,

o

Table 2. Descriptive statistics on receptive and expressive word
test by reading strategies

Receptive word ~ Expressive word

Reading a a
: Group score score
strategies M (SD) M (SD)
Fliciting 1D (=11) 6.82 (42) 4.00 (62)
question 1D (;=9) 6.22 (.49) 2.44 (62)
Non- TD (n=14) 6.14 (.43) 3.21 (.36)
eliciting
question LD (z=8) 4.63 (.92) 1.38 (.42)
D (n=13) 5.54 (.43) 3.85 (.51)
Comment
LD (z=10) 4.70 (.65) 1.50 (.79)

Note. TD=typically developing children; LD=children with
language delay.
#The total score is 8.

oo, Aoy A wE dutols ot Aofddx|dA of
T A 7 8 2 23019 S A /Y% Aot A=Al
AEE7] flsto] 1031719] HYr7t FaH ol & 9 HHE
3] AeE FEHSE, Ad € Y| AgE SHHSE o] 9]
J(two-way between subject ANOVA)S A5
WA 8019 5 o] et o] YEAREAS AAsi5i o,
1 A Joe] FaEIpE 93t AR UETH AL s0=4.802,
p=.032). &, Uiloks 9] #3=(1£6.13, SD=1.58)°] 1o}
2] ofs Aol £P(ME5.19, SD=2.13)Ect FolsH =
< Z0E Uehgth ERF AQYr] Ao FRaIT fO%t Ao®
Ut oW (A, 59=3.615, p=.033), °l°l @} BonferroniE AH&-
Sto] AREAAS AXSE 2, FAYE ARk dAgoAY 89
3] sk o] ety HFoA9 #8013 Sk P E
FOAHAl =2 ZoE Uehgthp=.042). Fdat ey e

e

i
%E
%

24

oML FAHLE FolSHA] AUTHp=.694). Q7] HF
o e A 7 #8017 % Y dit ZI= Figure 1
off AASHATH.

Receptive word learning

Accuracy (Score)
[=] = I w - w [=)] ~ [+
' I

Eliciting guestion

Comment

Non-eliciting question

Reading Strategies

ETD mlD

Note. TD=typically developing children; LD=children with
language delay.
.05

Figure 1. Comparison of receptive word learning performances
by subgroup

b0 HHolF] iy o] tigh o] FEAREAS AABINS
o, 1 23} o] Fa3t folst Aog UeRdti Ay 59=16.515,
pL000). &, Lulobs o] HAOF S S (ME3.66,
SD=1.76)°] oA ofF Hdo] ;FolF] s FIY
(VE1.78, SD=1.96)Ett F9oHA| &2 Zo& Uehdrt. 97|
Aol Favh= BAYCE FooHA] dokoH(p=.292), It
A7) A oA aitE FAKCE FooHA] kTt
(p=.782). A7 AFo] TE Ak 7+ HAF] sl S0
i3t A3k= Figure 20 AASHATH

Expressive word learning

Accuracy (Score)
o = =] w - w o ~ oo

Eliciting question Non-eliciting question Comment

Reading Strategies
ETD mLD

Note. TD=typically developing children; LD=children with
language delay.

Figure 2. Comparison of expressive word learning performances
by subgroup
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Appendix 1. List of novel words and novel objects
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